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ABSTRACT 
 
Mardanix, Anjas Devita 2017.The Effectiveness of Field Trip Method to Teach 
Writing Skill on Descriptive Text of the Tenth Grade Students of MAN 
Sukoharjo in Academic Year 2016/2017. Thesis. English Education 
Department, Islamic Education and Teacher Training Faculty, The State 
Islamic Institute of Surakarta. 
Advisor  : Dr. H. Giyoto, M.Hum. 
Keywords : Field Trip Method, Writing, Descriptive Text. 
The aim of this research is to find out whether Field Trip Method is 
effective or not for teaching writing for the tenth grade students of MAN 
Sukoharjo compare with Lecturing Method to teach descriptive text. 
Related to the objective of the research, the researcher used experimental 
research. The design used in this research is Quasi Experimental with Pre-test 
Post-test non-equivalent design. The population of this research is the tenth grade 
students of MAN Sukoharjo in the academic year 2016/2017. The sampling 
technique used was cluster random sampling.  The sample of research was divided 
into two classes; X IPS 1 as experimental class and X IPS 3 as control class. In 
collecting the data, the researcher used a test. The researcher used t-test to analyze 
the data by using program SPSS 24. 
The finding of this research shows that teaching writing by using Field 
Trip Method was effective. It is proved by t-test found that Sig. (2-tailed) is 0.000 
and the level of significance is 0.05. It can be seen that Sig. (2-tailed) lower than 
the level of significance. It is considered that the alternative hypothesis (Ha) is 
accepted and Null hypothesis (Ho) is rejected. It means that there is any significant 
effect between the students taught by using field trip method as method in 
learning writing skill and the students taught by using lecturing method. 
Therefore, it can be concluded that field trip method is effective applied by the 
teacher to teach writing especially for the students of MAN Sukoharjo. 
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CHAPTER 1 
INTRODUCTION 
 
A. Background of the Study 
Language is important for people. Brown (2000:5) states that 
language is a system of arbitarary conventionalized vocal, written, or 
gestural symbols that enable members of a given community to 
communicate intelliglibly with one another. So many people learn another 
language to be able to communicate with others. Language is used by 
people in making communication. It means that the communicate used for 
making relationship with another people, for making interaction that they 
can express their thought, idea, feeling and intention to other. 
There are many languages in this world. One of the language is 
English, English is the international language. It is learned in many 
countries, English has an important role in all sectors. It gives many 
people a bridge into the world of higher education, science, international 
trade, politics, tourism, and others.English is one of the subject in senior 
high school. There are four skills in learning English, they are listening, 
speaking, reading and writing. Lim (2012) states that “when we think of 
English skills, the ‘four skills’ of listening, speaking, reading, and writing 
readily come to mind. Certainly other skills such as pronunciation, 
grammar, vocabulary and spelling all play role in effective English 
communication”. Therefore writing is one of four basic skills in English 
2 
 
 
 
that should be mastered by students. Harris (1993:10) states that writing is 
a process that occurs over a period of time, particularly if we take into 
account sometimes extended periods of thinking that precede creating an 
initial draft. The length of the time is different among writers. Some of 
them need a longer of time only to think about what the write before 
making initial draft. 
Writing is often found as the most difficult skill among all the 
English skills both as the first and the second language. So writing is very 
difficult for learners in a foreign language.  It is possible that the students 
have many problems in learning second language writing.The graduated 
students from Senior High School must be able to write short written 
functional texts and simple essays in the forms of recount,narrative, 
procedure, descriptive, news item, report, analytical exposition, spoof, 
explanation, discussion, and review in the daily life context. 
Descriptive text is one type of genre in writing that is taught in 
tenth grade of Senior High School. Hammond (1992:78) states that 
descriptive text is a text which describes a particular thing, person, or 
thing. Descriptive is writing about the way persons, animals, or things 
appear. Descriptive is a type of written paragraph which has the specific 
function to describe about an object (living or non-living things) and it has 
the purpose that is giving a description of the object. Basedon the 
explanation abovedescriptive textfocuses on the depiction of objects either 
concrete or abstract. Descriptive writing portrays people, places, things, 
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moments and theories with vivid enough detail to help the reader create a 
mental picture of what is being written about. It means that giving the 
depiction of the people, places, things and more, in this definition 
emphasizes the power of the writer so that readers can make their own 
picture in his mind. 
Based on the observation at 22 February 2017 in MAN Sukoharjo, 
the researcher found some problem of teaching learning. The first problem 
came from the students, they have difficulties in the use of grammatical 
sentence, grammatical errors and confuse when choose the words to make 
a sentence. Another problem is the students often have difficulties in 
expressing their ideas especially writing. Based on the interview with the 
English teachers at 22 February 2017 in MAN Sukoharjo, majority of the 
students’ writing skills are relatively low. The students are expected to 
have a good writing, but most of them have difficulties to express their 
ideas into writing. The teacher also has problem dealing with the technique 
in teaching writing. Those problems affect the students to be bored in 
teaching learning process. So their ideas cannot explore as well as to write. 
Based on the pre-research at 12 April 2017 was conducted by the 
author in MAN Sukoharjo, the researcher decides to choose teaching 
learning strategies. The teacher needs teaching learning strategies to teach 
writing using activity which is suitable for the students of Senior High 
School and its can improve their writing ability. So, the researcher uses a 
Field Trip Method. Field trip is a trip arranged by the school and 
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undertaken for educational purpose, in which the students go to places 
where the materials of instruction may be observed and studied directly in 
their functional setting. For example: a trip to a factory, a city waterworks, 
a library, a museum etc. (Krepel and Duvall, 1981). While Roestiyah 
(2012: 85)states that field trip is a way of teaching carried out by inviting 
students to a place or object outside of school to learn or investigate 
something such as a shoe factory, a car, farms, plantations, museums and 
other.By using this method, the students get in a real picture of the things 
that will be written to create a descriptive text. This method also can make 
studentsmotivated to develop imagination, thoughts and ideas in 
accordance based on the real situation faced by the student in writing 
descriptive text. 
Based on the background above, the researcher intends to conduct 
an experimental research with the titled“THE EFFECTIVENESS OF 
FIELD TRIP METHOD TO TEACH WRITING SKILL ON 
DESCRIPTIVE TEXT OF THE TENTH GRADE STUDENTS OF MAN 
SUKOHARJO IN ACADEMIC YEAR 2016/2017. 
 
B. Limitation of the Problem 
Based on the background of the study above, to avoid any 
misinterpretation of the problem, the researcher would limit the study. The 
researcher had to limit the problem. This research is focus on Field Trip 
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Method which is effective to teach writing skill on descriptive text of the 
tenth grade students of MAN Sukoharjo in academic year 2016/2017. 
 
C. Problem Formulation 
Based on the limitation of the study above, the researcher can be 
formulated some problem is: 
“How effective is the Field Trip Methodto teach writing skill on 
Descriptive text of the tenth grade students of MAN Sukoharjo in 
Academic year 2016/2017?” 
 
D. The Objectives of the Study 
Based on the problem formulation above, the objectives of the 
studyis: 
“To know the effectiveness of Field Trip Method to teach writing skill on 
Descriptive text of the tenth grade students of MAN Sukoharjo in 
Academic year 2016/2017.” 
 
E. The Benefits of the Study 
The researcher hopes that the result of this research can give some 
beneficial as follows: 
1. For the Students 
a. The students enjoy the learning process and they have higher 
motivation in learning English. 
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b. The students can get new information and experience by studying 
in nature. 
c. Students are interested and excited to learn English. The outdoor 
lesson will make the world as a classroom. 
2.  For English Teacher 
The result of the research can be used as reference in 
developing the method to learning which is appreciate to the 
conditional in teaching learning. 
3. For the other Researcher 
This research gives motivation and information to the further 
research in order to increase the quality of English teaching especially 
in writing. 
4. For the Readers 
This research can be used as a reference in solving the problem 
related with writing skill. 
 
F. Definition of Key Terms 
The researcher gives the definition of key terms to avoid 
misunderstanding. 
1. Field Trip Method 
Field trip is a trip arranged by the school and undertaken for 
educational purpose, in which the students go to places where the 
materials of instruction may be observed and studied directly in their 
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functional setting: for example, a trip to a factory, a city waterworks, a 
library, a museum etc (Krepel and Duvall, 1981). 
2. Writing 
Nunan (2003:88) defines that writing is the process of thinking to 
invent ideas, thinking about how to express into good writing, 
arranging the ideas into statement and paragraph clearly. 
3. Descriptive  
Siahaan (2008: 90) Descriptive is a written English text in which the 
writer describes an object. Descriptive is a type of written paragraph 
which has the specific function to describe about an object (living or 
non-living things) and it has the purpose that is giving a description of 
the object.
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Writing  
a. Definition of writing  
Related to the better understanding of writing, the researcher 
presents some basic theories of writing suggested by some experts. 
Byrne (1997:1) states that writing is the use of graphic symbols which 
are arranged according a certain convention to form words and 
sentences.   
Harmer (2004:31) states that writing (as one of the four skills 
of listening, speaking, reading and writing) has always formed part of 
the syllabus in the teaching of English. However, it can be used for 
variety of purpose, ranging from being merely a ‘backup’ for grammar 
teaching to a major syllabus strand in its own right, where mastering 
the ability to write effectively is seen as a key object for 
learners.Writing is a skill that is acquired through study. Writing is one 
of language skills that should be taught to students. It is the most 
difficult language skills than reading, speaking and listening.  
Nunan (2003:88) defines that writing is the process of thinking 
to invent ideas, thinking about how to express into good writing, and 
arranging the ideas into statement and paragraph clearly. It also 
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supported by Harris (1993:10) asserts writing is a process that occurs 
over a period of time, particularly if we take into account the 
sometimes extended periods of thinking that precede creating an initial 
draft. The length of the time is different among writers. Some of them 
need a longer of time only to think about what the write before making 
initial draft.  
Based on the theories of writing, it can be summarizing that 
writing is the process of thinking to arrange ideas, thinking about how 
to express into good writing and arrange the ideas into statement and 
paragraph clearly.   
 
b. Micro and Macro Skills for Writing 
Brown (2004: 220) states that micro skills are related to 
imitative and intensive types of writing task whereas macro skills are 
related to responsive and extensive writing. The descriptions are as 
follows: 
 Micro Skills: 
1) Produce graphemes and orthographic patterns of English; 
2) Produce writing at an efficient rate of speed to suit the purpose; 
3) Produce an acceptable core of words and use appropriate word 
order; 
4) Use acceptable grammatical system (e.g., tense, agreement), 
patterns, and rules; 
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5) Express a particular meaning in different grammatical forms; 
and 
6) Use cohesive devises in written discourse. 
Macro Skills: 
1) Use the rhetorical forms and conventions of written discourse; 
2) Appropriately accomplish the communicative between function 
of written texts according to forms and purpose; 
3) Convey links and connections between events, and 
communicate such relations as main idea, supporting idea, new 
information, given information, generalization, and 
exemplification; 
4) Distinguish between literal and implied meanings when 
writing; 
5) Correctly convey culturally specific references in the context of 
written text; and 
6) Develop and use a battery of writing strategies, such as 
accurately assessing the audience’s interpretation, using 
prewriting devices, writing with fluency in the first draft, using 
paraphrase and synonyms, soliciting peer and instructor 
feedback, and using feedback for revising and editing. 
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c. The Purpose of Writing 
Harris (1993:18) states that some consider the purpose of the 
text that is, its communicative function. Texts can be grouped for 
example, according to whether they are intended to entertain, inform, 
instruct, persuade, explain, argue a case, present arguments, and so on. 
While Ur (1996:163) says that the purpose of writing in principle is the 
expression of ideas, the conveying of a message to the reader, so the 
ideas themselves should arguably be seen as the most important aspect 
of the writing. 
 
d. The Writing Process 
Harmer (2007: 113) states that when students are writing, we 
will want to involve them in the process of writing. In the ‘real world’, 
this typically involves planning what we are going to write, drafting it, 
reviewing and editing what we have written and the producing a final 
(and satisfactory) version. Many people have thought that is a linear 
process, but a closer examination of how writers of all different kinds 
are involved in the writing process suggests that we do all of these 
things again and again, sometimes in a chaotic order. Thus we may 
plan, draft, re-plan, draft, edit, re-edit, and re-plan, etc. before we 
produce our final version.  
Oshima and Hogue (1998: 3) state that there are four main 
stages in the writing process: prewriting, planning, writing and 
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revising drafts, and writing the final copy to hand in.The first stage is 
prewriting; there are two steps in prewriting. First step is chosen a 
topic and narrowed. If you are given a specific writing assignment 
(such as an essay question on an examination), then, of course, what 
you can write about is limited. On the other hand, when you are given 
a free of topics and can write about something you are interested in, 
and then you must narrow the topic to a particular aspect of that 
general subject. The second step in prewriting is brainstorming. After 
you have chosen a topic and narrowed it to a specific focus, the next 
prewriting step is to generate ideas. This is done by a process called 
brainstorming. Brainstorming for ideas can make your writing process 
fast and save your time in the later stages of the writing process. Three 
useful of brainstorming techniques are listing, freewriting, and 
clustering. Listing is a brainstorming technique in which you think 
about your topic and quickly make a list of whatever words or phrases 
come into your mind. Freewriting is a brainstorming activity in which 
you write freely about a topic because you are looking for specific 
focus. Clustering is another brainstorming activity that you can use to 
generate ideas.  
The second stage is planning (outlining). There are three steps 
in planning. The first step toward making an outline is to divide the 
ideas in the “communicative problems” list further into sub lists and to 
cross out any items that do not belong or they are not useable. The next 
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step is writing the topic sentence.  The topic sentence is the most 
general sentence in a paragraph and it expresses the central focus of 
the paragraph. The last step in planning is outlining. An outlining is a 
formal plan for a paragraph. In an outline you write down the main 
points and subpoints in the order in which you plan to write about 
them. 
The third stage is writing and revising drafts. In this stage there 
are four steps. The first step is to write a rough draft from your outline. 
After writing the rough draft, the next step is to revise content and 
organization. The next step is to proofread your paper. It is to check for 
grammar, sentence structure, spelling, and punctuation. The last step is 
to write the final copy to hand in. 
 
e. The Reason of Teaching Writing 
Harmer (2004:94) says that there are four reasons for teaching 
writing to students of English as a foreign language. 
1) Reinforcement 
Some students acquire languages in a purely oral/ aural 
way, but most of us benefit greatly from seeing the language 
written down. The visual demonstration of language construction is 
invaluable for both our understanding of how it all fits together and 
as an aid to committing the new language to memory. Students 
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often find that it is useful to write sentences using new language 
shortly after they have studied it. 
2) Language Development 
The actual process of writing (rather like the process of 
speaking) helps learner to learn they go along. The mental activity 
we have to go through in order to construct proper written texts is 
all part of the going on learning experience. 
3) Learning Style 
Some students are fantastically quick at picking up 
language just by looking and listening. For the rest of us, it may 
take a little longer. For many learners, the time to think things 
through, to produce language in a slower way, is invaluable. 
Writing is appropriate for such learners. It can also be a quiet 
reflective activity instead of the rush and bother of interpersonal 
face to face communication. 
4) Writing as a Skill 
By far the most important reason for teaching writing, of 
course is that it is a basic language skill, just as important as 
speaking, listening and reading. Students need to know how to 
write letters, how to put written reports together, how to reply to 
advertisements and increasingly, how to write using electronic 
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media. They also need to know some of writing’s special 
conventions such as punctuation, paragraph construction etc. 
Therefore, teaching writing as a basic language skill can be 
considered as reinforcement, language development, learning style and 
skill to the students. Here the teacher has an important role to 
encourage student participation to be personally involved in order to 
make a meaningful learning experience of writing. 
f. The Approaches of Teaching Writing 
1) Product Oriented Approach 
Product oriented approach has been applied by the English 
teacher in many years ago in the process of teaching writing. This 
approach is correctness of final product of writing. Brown 
(2004:335) says that in composing their works, students must have 
three main requirements. Every composition must: meet certain 
standards of English rhetorical style, use accurate grammar and be 
organized based on the convention to make the audience easy to 
understand the text. 
This approach, students writing works will be measured 
based on some criteria. They are content, organization, grammar, 
vocabulary and writing mechanics such as spelling and 
punctuation. 
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2) Process Oriented Approach 
This approach concerns more on the process of how the 
students develop ideas and formulate them into effective writing 
works. Students are seen as the language creators in which they are 
given chances to experience the process of writing, try to organize 
and express their ideas clearly. The activities are intentionally 
designed to facilitate the students become the language creators. 
Brown (2004:335) states that there are the process approach 
in writing activities: focus on the process of writing that leads to 
the final written products; help students to understand their own 
composing process; help them to build repertoires of strategies foe 
prewriting, drafting and rewriting; give students time to write and 
rewrite; let students discover what they want to say as they write; 
give students feedback throughout the composing process as they 
attempt to bring their expression closer and closer to intention; 
include individual conferences between teacher and student during 
the process of composition. 
 
g. The Scoring of Writing 
In scoring writing the researcher used criterion of assessment to 
measure the standard writing to students. They are some criteria to 
scoring writing which are used in the research.Heaton (1990: 146) 
states that there are some criteria to scoring writing: 
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Table 2.1 The Criteria to scoring writing based on Heaton. 
No. Indicator Score Explanation 
1.  Content  30 – 27 
 
26 – 22 
21 – 17 
 
16 –13 
Excellent to Very Good: knowledgeable- substantive-etc. 
Good to Average: some knowledge of subject – adequate range 
– etc. 
Fair to Poor: limited knowledge of subject- little substance – 
etc. 
Very Poor: does not show knowledge of subject – non 
substantive – etc. 
2.  Organization  20 –18 
 
17 – 14 
13 – 10 
 
9 – 7 
Excellent to Very Good: fluent expression – ideas clearly 
stated – etc. 
Good to Average: somewhat choppy – loosely organized but 
main ideas stand out – etc. 
Fair to Poor: non fluent – ideas confused or disconnected – etc. 
Very Poor: does not communicate – no organization – etc. 
3.  Vocabulary  20 – 18 
 
17 – 14 
 
13 – 14  
 
9 – 7  
Excellent to Very Good: sophisticated range – effective word / 
idiom choice and usage – etc. 
Good to Average: adequate range – occasional errors of word / 
idiom form, choice, usage but meaning not obscured. 
Fair to Poor: limited range – frequent errors of word / idiom 
form, choice, usage – etc. 
Very Poor: essentially translation – little knowledge of English 
vocabulary. 
4.  Language use 25 – 22  
 
21 – 19 
17 – 11 
 
 
10 – 5   
Excellent to Very Good: effective complex constructions – etc.  
Good to Average: effective but simple constructions – etc.  
Fair to Poor: major problems in simple/ complex constructions 
– etc.  
Very Poor: virtually no mastery of sentence construction rules 
– etc.  
5.  Mechanics  5 
 
4 
3 
 
2 
Excellent to Very Good: demonstrates mastery of conventions 
– etc. 
Good to Average: occasional errors of spelling, punctuation – 
etc. 
Fair to Poor: frequent errors of spelling punctuation, 
capitalization – etc. 
Very Poor: no mastery of conventions – dominated by errors of 
spelling, punctuation, capitalization, paragraphing – etc.  
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2. Field Trip Method 
a. Definition of Field Trip Method 
Field Trip Method is one of many methods in education. 
Krepel and Duvall (1981) claims that Field Trip is a trip arranged by 
the school and undertaken for educational purpose, in which the 
students go to places where the materials of instruction may be 
observed and studied directly in their functional setting: for example, a 
trip to a factory, a city waterworks, a library, a museum etc. 
Furthermore, Sagala (2006:214) defines that Field Trip is an excursion 
which is arranged by the teacher to complete certain study experiences 
and it is the integral part of school curriculum. Field Trip as a learning 
strategy teaches the students with teacher’s guidance to visit certain 
places with the purpose to learn.Roestiyah (2012: 85) states thatField 
Trip is a way of teaching carried out by inviting students to a place or 
object outside of school to learn or investigate something such as a 
shoe factory, a car, farms, plantations, museums and other.  
Mulyono (2012: 111) states thatField Trip means go out from 
classroom in order to learn. Field Trip does not take a place away from 
the school and does not require a long time. Field Trip which takes a 
long time and a place far away called study tour.Field Trip Method is 
one of group implementation from many strategies learning such as 
contextual learning, role playing, participative teaching and learning, 
mastery learning and inquiry strategies learning.The purpose of the 
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Field Trip Method is to carry out the Field Trip, students are expected 
to gain direct experience of the object, participate own job duties, and 
ask responsible so as to solve the problems encouraged in the study 
and general knowledge. They also get to see, hear, investigate, and try 
what he faces in order to draw conclusion. 
Moreover,Field Trip needs preparation accurately and 
carefully. The teacher must conduct preparation to survey the place. 
The teacher must choose the facts which relate to the Field Trip 
purpose about the kinds of object that will be observed and the concept 
that is expected to make a conclusion which is appropriate with the 
students’ thinking abilities. 
 
b. Procedure of Field Trip 
Roestiyah (2012:86) says that there are three steps in using 
Field Trip Method. 
1) Preparations 
a) Formulate the purpose 
b) Determine the place 
c) Arrange the plan of learning for students 
d) Planned means of learning needed 
2) Implementation 
a) Carry out the learning process in the place of Field Trip 
b) Control the implementation of learning 
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c) Provide guidance to students 
3) Follow up 
a) Discuss the derived from the place of Field Trip. 
b) Guide the students to make a description. 
From the explanation above it can be concluded thatField Trip 
Method must go through procedure such as planning, the 
implementation, and follow up after making Field Trip. 
 
c. The Advantages and Disadvantages of Field Trip 
Sagala (2006: 216) states that there are the advantages and the 
disadvantages directly or indirectly in this method. The use of Field 
Trip has some main advantages. They are stated below:  
1) Students can observe significant varied from near 
2) Students can get new experience in activities 
3) Students can answer the issue of problems or questions by see, 
hearing, trying and prove directly 
4) Students can acquire directly  
5) Students can learn something integral and comprehensive way. 
However, the Field Trip also has the disadvantages: 
1) Requires preparation involving multiple parties 
2) Field Trip is often done to disrupt the running lesson plans, 
especially if the place visited is far from school 
3) Sometimes there are difficulties in transportation 
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4) If the places visited are difficult to observe results in students 
becoming confuse 
5) Require close supervision 
6) Require a relatively high cost. 
 
d. The Ways to Anticipate Disadvantages of Field Trip Method 
There are some ways to anticipate disadvantages in Field Trip 
Method. First, need to formulate clear objectives; second, make the 
formulation of clear objectives and concrete; third, define the tasks to 
be done and after implementation of Field Trip; fourth, plan research 
experiences and results of Field Trip; and fifth, the next plan as a 
continuation of the work experience of Field Trip. 
 
3. Descriptive Text 
a. Definition of Descriptive Text 
Pardiyono (2007: 93-98) states that genre can be defined as text 
types that have function as frame of reference so that a text can be 
made effectively. There are several types of text. They are descriptive, 
recount, narrative, procedure, anecdote, news item and discussion. 
However, in this study, the text will be focused on the descriptive. 
Hammond (1992:78) states that descriptive text is a text which 
describes a particular thing, person, or thing. While Siahaan (2008: 90) 
states that descriptive is a written English text in which the writer 
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describes an object. Based on explanations of some experts above it 
can be concluded that descriptive is a type of written paragraph which 
has the specific function to describe about an object (living or non-
living things) and it has the purpose that is giving a description of the 
object. Descriptive is a genre of essay that asks the student to describe 
something (object, person, place, experience, emotion, situation, etc.) 
on the above understanding, descriptive text focuses on the depiction 
of objects either concrete or abstract. Descriptive text portrays people, 
places, things, moments and theories with vivid enough detail to help 
the reader create a mental picture of what is being written about. It 
means giving the depiction of the people, places, things and more. In 
this definition it refers toemphasize the power of the writer so that 
readers can make their own picture in his mind. 
 
b. Generic Structure of Descriptive text. 
Knapp and Watskin (2005: 97) states that descriptive text has 
two parts structure. They are identification and description. 
1) Identification 
Identification is identifying the phenomenon to be described.It 
can be called general description of the object. Usually it 
contains about object’s name, kind of the object, etc. 
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2) Description 
Description is describing the phenomenon in parts, qualities, or 
characteristics of the person, things or something that will be 
described. It should be described in detail, so the readers can 
get clear description of the object. 
 
c. Characteristic of Descriptive Text 
Pardiyono (2007: 99) states that there are two characteristics in 
descriptive; they are linguistic features, and grammatical features. 
1) Linguistic Features 
It uses simple present tense, the verbs used are relating verbs to 
give information about the phenomenon, things or persons 
wanted to be described. Adverbials are used to give additional 
information about the action done by the object being 
described. While the noun used are specific nouns and detailed 
noun phrase, to tell all information on the phenomenon, things 
or person described. 
2) Grammatical Features 
The grammatical features on descriptive text: focus on specific 
participants; the use of attributive and identifying the process; 
frequent use of epithets and classifiers in nominal group; the 
use of simple present tense. 
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d. The Purpose of Descriptive Text 
Descriptive text has a purpose to help readers understand the 
material qualities and fundamental structure of physical object, 
organisms, and phenomenon. The writers guide the emotional 
responses of readers by selecting sensory details referring to sight, 
heard, smell, touch or feeling to create a dominant impression. 
 
B. Previous Study 
To prove the originality of this research, researcher presents some 
others researches that have relations with the research. The first research has 
conducted by Dani Sahulekha (2013) from Education Teacher Elementary 
School of State University of Semarang. His thesis is entitled 
“KeefektifanMetode Field Trip Dalam Pembelajaran Menulis Deskripsi Pada 
Siswa Kelas IV SD Negeri Bogares Kidul 02 Kabupaten Tegal”. This research 
analysed the effective of Field Trip Method to teach writing on descriptive 
text at the fourth grade students of Elementary School Bogares Kidul in 
academic year 2012/2013. The objectives of the research are Field Trip 
Method effectives to teach writing skill at the fourth grade students of 
Elementary School Bogares Kidul in academic year 2012/2013. The 
methodology of research is experimental research. To find out the effective of 
Field Trip Method to teach writing on descriptive text the researcher used pre-
test, post-test and t-test. The population of the research are the fourth grade 
students of Elementary School Bogares Kidul in academic year 2012/2013 
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with 74 students, 32 for experimental class and 32 for control class. The result 
of this research there is a significant effect between experimental class and 
control class. It can be seen from T-test using SPSS version 17,tvalue>ttable= 
3.292> 1.980 and significant score < 0.05 = 0.002. The mean of experimental 
class is 91.23 and control group is 82.62. 
The second research has conducted by AgungPrasetyo (2015) from 
Education Teacher Elementary School of State University of Semarang. His 
thesis entitled “KeefektifanMetode Field Trip 
terhadapHasilBelajarSumberDayaAlamSiswaKelas III SDN Bogangin 1 
KabupatenBanyumas”. This research is an experimental research. The 
population of the research is 29 students of IIIA class and 29 students of IIIB 
SDN Bogangin 1. The technique of collecting data the researcher uses 
interview, documentation, and test. The research uses t-test to analyse the data. 
The result of the research that use independent sample t test, tvalue 2.186 and 
ttable 2.003 (tvalue>ttable) with the result that Ho1 rejected and Ha1 accepted. There 
is a significant effect between class uses field trip method and conventional 
method. While the result of the research that use one sample t-test, tvalue>ttable = 
3.496 > 2.048, with the result that Ho2 rejected and Ha2 accepted. Based on the 
result, the class that use field trip method effective to teach science of nature. 
The third research has conducted by AnggaraniSurono (2016), “The 
Effectiveness of “FRESH” Outdoor Classroom in Teaching Writing 
Descriptive Text to The Seventh Grade Students of SMP N 1 Tawangsari in 
the AcademicYear of 2015/2016”. He also has the same topic with the 
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researcher about teaching English descriptive. He uses FRESH to teach 
writing descriptive text.  
The fourth research has conducted by Abdul GaniyuAlaselaAmosa in 
Malaysian Online Journal of Educational Technology (volume 3, issue 2) 
entitled “Effect of Field Trip On Students’ Academic Performance in Basic 
Technology in Ilorin Metropolis, Nigeria”. In his research he uses of field trip 
in teaching and learning helps to bring about effective and efficient learning in 
basic technology. He uses a pre-test, post-test and control group quasi 
experimental design. He analysed the data use Co-variance (ANCOVA). The 
findings revealed that at significant level, the value produced F (2.22) = 3.44 
>0.109 therefore, hypothesis one was rejected. Also, at 0.05 significant level, 
the value produced F (2.9) = 4.26 > 0.433. Therefore, hypothesis two was 
rejected. Based on the findings, it was recommended among others that 
teachers should take students on field trip so as to promote and encourage 
active engagement in learning, self-motivation, discovery learning and 
learning by experience. 
 
C. Rationale 
Writing consistsof some aspects such as grammar, spelling, 
punctuation and organization. Students are given chance to learn how to write 
well, and produce good works of writing. They also have to be given 
opportunities to explore their ideas, the organization of their writing works.  
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Because of the problem, the researcher wants to teach writing to students 
could easier in learning English.  
Recently, the researcher uses Field Trip Method to teach 
writing.Mulyono (2012: 111) states that Field Trip means go out from 
classroom in order to learn. Field Trip does not take a place away from the 
school and does not require a long time. By using Field Trip method, the 
researcher wanted to make students get in a real picture of the things that will 
be written to create a descriptive text.The researcher had to optimism to do 
Field Trip method to teach writing. 
 
D. Hypothesis 
The hypothesis in this study can be formulated as follow: 
Ha : There is a significant effect of Field Trip Method to teach 
writing skill on descriptive text of the tenth grade students of 
MAN Sukoharjo in the academic year 2016/2017. 
Ho : There is no significant effect of Field Trip Method to teach 
writing skill on descriptive text of the tenth grade students of 
MAN Sukoharjo in the academic year 2016/2017.
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter research methodology discusses about: (A) Research Design; 
(B)Time and Place of the Research; (C) Population, Sample and Sampling; (D) 
Technique of Collecting the Data; and (E) Technique of Analysing the data. 
 
A. Research Design 
Research design as the planning and steps for research which span 
the decisions from broad assumption to detailed methods of collecting and 
analyzing the data (Cresswell, 2009: 3). It means that research design is 
the part of research explaining the process and steps in conducting the 
research. This study uses an experimental research, Sugiyono (2013: 72) 
states that experimental research is the method of research that used to 
search the effect of particular treatment toward other in controlled 
condition. The researcher uses quasi experimental design. This design has 
control group but it cannot fully to control external variables that affect the 
conduct of experiment. Quasi experimental design is used because it is 
difficult to obtain the control group used for research.  
The model for this research is pretest-posttest design nonequivalent 
group. The experimental class and the control class are given the pre-test 
andpost-test in order to measure the effectiveness of field trip method to 
teach writing skill on descriptive text. This model uses two groups, 
experimental and control. The experimental group taught by using field 
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trip method and control group taught by using lecture method. Both of 
them are given pretest and posttest. The scores of the posttest become the 
data to be analyzed. The design of this research can be seen as follows: 
 
 
 
Explanation: 
O1  : Pretest of experiment group 
O2  : Posttest of experiment group 
X  : Treatment 
O3  : Pretest of control group 
O4  : Posttest of control group 
 
B. Time and Place of the Research 
This research wasconducted in MAN Sukoharjo in the academic 
year of 2016/2017 in the second semester. The location of MAN 
Sukoharjo is in Jl. SamanhudinJetis, Carikan, Sukoharjo. This school was 
chosen as the setting of study for some reasons: (1) Based on the given 
interview, the teacher will have problem dealing with the technique in 
teaching writing; (2) The students’ writing skills are relatively low 
especially in grammatical sentence; (3) The students often have difficulties 
in expressing their ideas in writing. 
O1 X O2 
 
O3  O4 
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The experimental research was conducted at the tenth grade 
students of MAN Sukoharjo in the second semester. The research was 
conducted from April until May 2017. 
Table 3.1. The Time of Schedule. 
No.  Activity Month 
Octo Dec Feb March April May June July  
1.  Title 
consultation 
        
2.  Observation          
3.  Proposal draft         
4.  Proposal draft 
seminar 
        
5.  Data collection         
6.  Data analysis         
7.  Research report         
 
C. Population, Sample and Sampling 
1. Population 
Sugiyono (2013: 117) states that population is the 
generalization area that consist of object or subject that have quality 
and certain characteristics that decided by researcher to learned and 
then will take that conclusion. While Arifin (2012: 215) states that 
population is the whole object was observed either in the form of 
people, objects, events, values and the things that happened. Another 
definition from Arikunto (2006: 130) states that encyclopedia of 
educational evaluation is a set (or collection) of all element processing 
one or more attributes of interest. The population in this study was the 
tenth grade students of MAN Sukoharjo in the academic year 
2016/2017.  
 
31 
 
 
 
2. Sample of Study 
Bordens (2008: 158) states that a sample is a small subgroup 
chosen from the larger population. Then, Arikunto (2006:131) states 
that sample is a part of population that can represent all the population 
observed. The sampling technique of this study is cluster random 
sampling technique in which each class has same opportunity to be 
selected from a frame or a list. The samples of the researcher are two 
classes of the tenth grade students of MAN Sukoharjo in the academic 
year 2016/2017. X IPS 1 as experimental group which consist 25 
students and X IPS 3 as control group which consist 25 students.  
 
3. Sampling 
Sampling is the way or technique of taking sample from the 
population (Sugiyono, 2013: 118).  The researcher uses cluster random 
sampling. Sugiyono (2013: 121) states that cluster random sampling is 
a sampling technique used to determine the sample when the object 
will be examined or the data source is very wide. The procedure of the 
cluster random sampling as below: 
a. The researcher made a list of all classes. 
b. The researcher wrote each class name on small paper. 
c. The researcher rolled the paper. 
d. The researcher took the rolled paper into box 
e. The researcher shakes the box and took two rolled paper. For 
example the first rolled paper was class A, it become 
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experimental group. The second rolled paper was class B, it 
become control class. 
By using the technique, the first paper dropped as experimental 
class and the second paper dropped as control class. Finally, X IPS 1 
as experimental class taught using Field Trip method and X IPS 3 as 
control class taught using Lecturing method. 
 
D. Technique of Collecting Data 
Technique collecting the data in this research is quantitative 
research. Creswell (2009: 8) state that quantitative research is methods 
used to test theories by examining the relation between variables. The 
instruments to collecting the data of quantitative methods included written 
test that covered pre-test and post-test are test or non-test. In the 
techniques of collecting datathe researcher uses: 
1. Validity of Test 
Arikunto (2006: 168) states that validity is a measurement 
which shows validity of the instrument. Sanjaya (2013: 254) states that 
there are three kinds of test instrument validity. They are content 
validity, construct validity, and criteria validity. In the research, the 
researcher used content validity. Content validity is regarding to 
whether the instrument that used contains all the material to be 
measured or not. Content validity applied in classroom assessment is 
test students’ writing skill. When design the test, it must suitable with 
the syllabus and standards of competence to be achieved on the writing 
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test in senior high school. In the research, the researcher uses expert 
judgment to test the validity of instruments. The validity of writing test 
is measured by consulting to the experts. The validation of the test was 
consulted by HeriAchmadi, M.Pd  as the teacher of MAN Sukoharjo. 
 
2. Try Out Test 
The try out was given to other class that was not experimental 
group and control group of the students of MAN Sukoharjo. The try 
out class was X.IPA 4 which consists 23 students. The researcher 
checks the readability from the text to measure the readable of the test. 
This can be done by giving the try out to the students. 
 
3. Readability  
Richard (1985: 238) in Nababan (1999:62) states readability is 
how easily written materials can be read and understood. Readability is 
used to determine whether the research instrument readable and 
understandable by students or not. Hughes (1989: 39-40) mentions 
some factors to write a good instruction. First, the instruction should 
be clear and explicit. Second, it should avoid the supposition that 
students all reveal what is intended. Third, the test writer should not 
really on the student’s power of telepathy to elicit the desired 
behaviour. There is no formula to readability test. The researcher gives 
the questions to the students when the researcher tries out the test. 
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In the research, the researcher uses expert judgment to test the 
validity of instruments. The validity of readability test is measured by 
consulting to the experts. The validation of the test was consulted by 
HeriAchmadi, M.Pd  as the English teacher of MAN Sukoharjo. 
The readability tests are as follow: 
1) Do you understand the instructions of the text? 
2) Is the kind of the essay to be written in this test stated clearly? 
3) Are the writing indicators to be evaluated in this test clear? 
4) Is the organization of the essay demanded in this test 
understandable? 
5) Is the topics interesting? 
The instruction was given to the students outside the sample 
classes but at the same level and school. From the students’ answer, we 
can know whether the instruction is readable by students and can be 
understood by students or not. If the most of students said yes to all of 
items readability test, it is indicated that the instrument is clear, 
readable, and understandable. 
 
4. Pre-test and Post-test.  
Testing is an important part of teaching and learning process. 
Brown (2004: 3) defines a test as a method of measuring a person’s 
ability, knowledge, or performance in a given domain. Test also 
defines as the series of questions which is used to measure the skill, 
knowledge, or performance in a given area. The test is used to know 
the students’ writing skill achievement after being given treatment. 
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Writing test in the research is used as media to get data of the students’ 
writing score of descriptive text. 
The researcher give pre-test to both groups (experimental and 
control group) as the sample of research. Pre-test aimed to knowing the 
students’ writing ability. Another aimed is to determine that students 
have mastered the extent to which the material can be taught. After 
pre-test, the sample give treatment field trip method for experimental 
group and lecture method for control group in teaching writing. After 
the students treated by field trip method in teaching writing for 
experimental group and lecture method for control group. The 
researcher delivered a test to all of students as the sample and asked 
them to do the test individually. Finally, the students’ answer sheet 
submitted and the students’ results will treat as the data of the study. 
The researcher used scoring of writing to assess the students’ writing. 
Heaton (1990: 146) states that there are some components in writing 
assessment they are content, organization, vocabulary, grammar and 
mechanic. 
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Table 3.2 The Criteria to scoring writing based on Heaton. 
No. 
Indicator Score Explanation 
6.  Content  30 – 27 
 
26 – 22 
21 – 17 
 
16 –13 
Excellent to Very Good: knowledgeable- substantive-etc. 
Good to Average: some knowledge of subject – adequate 
range – etc. 
Fair to Poor: limited knowledge of subject- little 
substance – etc. 
Very Poor: does not show knowledge of subject – non 
substantive – etc. 
7.  Organization  20 –18 
 
17 – 14 
13 – 10 
 
9 – 7 
Excellent to Very Good: fluent expression – ideas clearly 
stated – etc. 
Good to Average: somewhat choppy – loosely organized 
but main ideas stand out – etc. 
Fair to Poor: non fluent – ideas confused or disconnected 
– etc. 
Very Poor: does not communicate – no organization – 
etc. 
8.  Vocabulary  20 – 18 
 
17 – 14 
 
13 – 14  
 
9 – 7  
Excellent to Very Good: sophisticated range – effective 
word / idiom choice and usage – etc. 
Good to Average: adequate range – occasional errors of 
word / idiom form, choice, usage but meaning not 
obscured. 
Fair to Poor: limited range – frequent errors of word / 
idiom form, choice, usage – etc. 
Very Poor: essentially translation – little knowledge of 
English vocabulary. 
9.  Language 
use 
25 – 22  
 
21 – 19 
17 – 11 
 
 
10 – 5   
Excellent to Very Good: effective complex constructions 
– etc.  
Good to Average: effective but simple constructions – 
etc.  
Fair to Poor: major problems in simple/ complex 
constructions – etc.  
Very Poor: virtually no mastery of sentence construction 
rules – etc.  
10.  Mechanics  5 
 
4 
3 
 
2 
Excellent to Very Good: demonstrates mastery of 
conventions – etc. 
Good to Average: occasional errors of spelling, 
punctuation – etc. 
Fair to Poor: frequent errors of spelling punctuation, 
capitalization – etc. 
Very Poor: no mastery of conventions – dominated by 
errors of spelling, punctuation, capitalization, 
paragraphing – etc.  
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E. Technique of Data Analysis 
The data is to know the difference between the two groups that use 
different technique. To know the difference between two groupsteach by using 
field trip method and the other group teach by using other method, the 
researcher analyzes the data using data description, pre requisite test and T-
test. 
1. Data description  
The data description is used to analyze the students writing 
score from post-test. The data description consists of mean, median, 
mode and standard deviation of the writing score.  
a. Mean 
Mean is the average value of data group. It is gained from 
summing up all individual data of the group and dividing it by the 
total of the individuals. 
b. Median  
Median is the central value of a data group. It is gained by picing 
the middle value of the data ranged from the lowest to the highest 
or inversely. 
c. Mode 
Mode is the most frequent value of a data group. It is gained by 
counting the similar data and finding the highest. 
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d. Range 
Range is the gap between the highest and the lowest value in a data 
group. It is gained by subtracting the highest value with the lowest 
value.  
e. Standard deviation 
Standard deviation is the distance of an individual value from the 
mean. 
The researcher uses program SPSS 24 to analyze the data 
description, the steps of program SPSS 24 are: 
a. Open program SPSS 24 for windows. 
b. Make variable by clicking tab variable view.  
c. Write the name of column in first line y and second column x. 
d. Change the column of decimals column becomes 0. 
e. Write the label column in first line control and second line is 
experimental. As follow: 
 
 
Picture 3.1 Step 1 of program SPSS in data description. 
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f. Open data view, input the data in the variable. As follow: 
 
Picture 3.2 Step 2 of program SPSS in data description. 
 
g. Click Analyze → Description Statistics → frequencies 
 
Picture 3.3 Step 3 of program SPSS in data description. 
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h. Click Statistics, then checklist Mean, Median, Mode, Sum, Std. 
deviation, variance, range, minimum, maximum, S.E. mean, 
skewness, and kurtosis. As follow: 
 
Picture 3.4 Step 4 of Program SPSS in data description. 
 
i. Click continue → Charts → checklist Histograms → continue 
 
Picture 3.5 Step 5 of program SPSS in data description. 
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j. Click OK. The result of mean, median, mode, standard deviation. 
 
Picture 3.6 The result of data description. 
 
2. Pre-requisite test 
It was used to know the legality of sample. 
a. Normality test 
Normality test is used to determine whether the data of 
experimental and control group come from normal distribution or 
not. The researcher uses program SPSS 24 to analyze the normality 
test.  
The steps of normality are: 
1) Open program SPSS 24 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line y and second column x. 
4) Change the column of decimals column becomes 0. 
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5) Write the label column in first line control and second line is 
experimental. As follow: 
 
Picture 3.7 Step  1 of progrm SPSS in normality test. 
 
6) Open data view, input the data in the variable. As follow: 
 
Picture 3.8 Step 2 of program SPSS in normality test. 
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7) Then click Analyze → Descriptive Statistics → Explore. As 
follow: 
 
Picture 3.9 Step 3 of program SPSS in normality test. 
 
8) Dialog explore, click control and experimental variable then 
click plots as follow:  
 
Picture 3.10 Step 4 of program SPSS in normality test. 
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9) Then input into dependent list. Then checklist the normality 
plots with tests as follow: 
 
Picture 3.11 Step 5 of program SPSS in normality test. 
10) Click continue → OK 
 
b. Homogeneity 
Homogeneity test is intended to show that two or more 
groups of data samples come from population having the same 
variants. The researcher uses program SPSS 24 to analyze of 
homogeneity. 
The steps of homogeneity are as follow: 
1) Open program SPSS 24 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line posttestand second 
column class. 
4) Change the column of decimals column becomes 0. 
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5) Write the label column in first line score posttestand second 
line is class. As follow: 
 
Picture 3.12 Step 1 of Program SPSS in homogenity test. 
 
6) Click values column 
7) Click value and write 1 after it write experimental in label 
column. 
8) Click add, as follow: 
 
Picture 3.13 Step 2 of program SPSS in homogenity test. 
9) For other class write 2 in value and control in label column. 
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10) Click ok, as follow: 
 
Picture 3.14 Step 3 of program SPSS in homogenity test. 
 
11) Click data view, input the data in the variable such as 1 = 
experimental class, 2 = control class. 
 
Picture 3.15 Step 4 of program SPSS in homogenity test. 
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12) Click analyze → compare mean → One-Way ANOVA 
 
Picture 3.16 Step 5 of program SPSS in homogenity test. 
 
13) Click options, checklist in homogeneity variance test → 
continue. 
 
Picture 3.17 Step 6 of program SPSS in homogenity test. 
14) Click OK. 
 
3. T-test 
The researcher gives posttest for students’ writing on 
descriptive text both the experimental and control group. The results 
are scored and mean score of two groups will be determined. Then the 
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mean is compared by using T-test formula. T-test will be used to 
differentiate if the students’ result of writing on descriptive text taught 
by using field trip method is significant or not. 
The steps of T-test are as follow: 
a. Open program SPSS 24 for windows. 
b. Make variable by clicking tab variable view.  
c. Write the name of column in first line posttest and second column 
class. 
d. Change the column of decimals column becomes 0. 
e. Write the label column in first line score posttestand second line is 
class. As follow: 
 
Picture 3.18 Step 1 of program SPSS in T-test. 
f. Click values column 
g. Click value and write 1 after it write experimental class in label 
column. 
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h. Click add, as follow: 
 
Picture 3.19 Step 2 of program SPSS in T-test. 
 
i. For other class write 2 in value and control class in label column.  
j. Click ok, as follow: 
 
Picture 3.20 Step 3 of program SPSS in T-test. 
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k. Click data view, input the data in the variable such as 1 = 
experimental class, 2 = control class. 
 
Picture 3.21 Step 4 of program SPSS in T-test. 
 
l. Click Analyze → Compare Mean → Independent Samples T-test 
 
Picture 3.22 Step 5 of program SPSS in T-test. 
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m. Click define groups, input 1 for group 1 and 2 for group 2 → 
continue. 
 
Picture 3.23 Step 6 of program SPSS in T-test. 
n. Click OK. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter provides some finding and discussion about the use of field 
trip method in descriptive texts at MAN Sukoharjo. This chapter consists of the 
research finding, data analysis, and discussion. 
A. Research Findings 
The objective of the research is to check whether there is any 
significant different between the students taught using field trip method 
and lecturing method. The researcher chooses two classes as the sample of 
research. They are X IPS 1 consists 25 students’ as an experimental class 
and X IPS 3 consists 25 students’ as control class. 
The researcher gave pre-test to the both experimental and control 
class to know that classes were homogenous. The researcher gave the 
treatment and post-test. The result of the post-test of both the groups are 
compared by using T-test. The data description of both groups can be seen 
as follows: 
1. Experimental Class 
Experimental class is a class that was taught by using field trip 
method to teach descriptive text. Experimental class consists of 25 
students. The Score of pre-test and post-test in experimental class, as 
follow: 
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Table 4.1 The Score of Pre-Test and Post-Test in Experimental 
Class. 
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edian, Mode, Std. Deviation and Sum of Experimental Class. 
 
Statistics 
 
Pre-test 
experimental 
Post-test 
experimental 
N Valid 25 25 
Missing 0 0 
Mean 62.24 75.44 
Std. Error of Mean 1.106 1.035 
Median 63.00 77.00 
Mode 66 79 
Std. Deviation 5.532 5.173 
 
Based on the data of pre-test score in experimental class above, 
the researcher found that the total score of pre-test in experimental 
NO CODE PRETEST POSTTEST 
1.  ASJ 58 76 
2.  ADD 66 78 
3.  AD 54 74 
4.  APU 63 82 
5.  APN 58 74 
6.  DRSPU 66 67 
7.  DS 69 80 
8.  ETL 55 78 
9.  IF 63 79 
10.  KNH 57 70 
11.  LKD 68 82 
12.  LKA 55 72 
13.  MN 60 71 
14.  MNR 65 70 
15.  MHR 62 79 
16.  NNA 67 76 
17.  RADS 52 63 
18.  RF 65 79 
19.  SM 66 80 
20.  SWQ 57 77 
21.  SKI 56 73 
22.  SS 67 82 
23.  SP 70 79 
24.  YY 69 78 
25.  YNM 68 67 
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class. The mean of the total pre-test score is 62, the median is 63, the 
mode is 66 and standard deviation is 5.532. While in post-test, the 
mean 75, the median is 77, the mode is 79 and standard deviation is 
5.173. 
The next explanation is the frequency table of data. The 
frequency table of descriptive text pre-test and post-test of students in 
Experimental Class as follow: 
Table 4.3 Frequency Distribution of Descriptive Text Pre-Test 
of Students in Experimental Class. 
Pre-test experimental 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 52 1 4.0 4.0 4.0 
54 1 4.0 4.0 8.0 
55 2 8.0 8.0 16.0 
56 1 4.0 4.0 20.0 
57 2 8.0 8.0 28.0 
58 2 8.0 8.0 36.0 
60 1 4.0 4.0 40.0 
62 1 4.0 4.0 44.0 
63 2 8.0 8.0 52.0 
65 2 8.0 8.0 60.0 
66 3 12.0 12.0 72.0 
67 2 8.0 8.0 80.0 
68 2 8.0 8.0 88.0 
69 2 8.0 8.0 96.0 
70 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
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Table 4.4 Frequency Distribution of Descriptive Text Post-Test of 
Students in Experimental Class. 
Post-test experimental 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 63 1 4.0 4.0 4.0 
67 2 8.0 8.0 12.0 
70 2 8.0 8.0 20.0 
71 1 4.0 4.0 24.0 
72 1 4.0 4.0 28.0 
73 1 4.0 4.0 32.0 
74 2 8.0 8.0 40.0 
76 2 8.0 8.0 48.0 
77 1 4.0 4.0 52.0 
78 3 12.0 12.0 64.0 
79 4 16.0 16.0 80.0 
80 2 8.0 8.0 88.0 
82 3 12.0 12.0 100.0 
Total 25 100.0 100.0  
 
The data analysis of score provided in table 4.2, table 4.3, and 
table 4.4 showed that the score of the students’ pre-test are started 52 
until 70 and the score of students’ post-test are started 63 until 82. 
 
2. Control Class 
Control class is a class that was taught by using lecturing 
method in learning descriptive text. This control class is X IPS 3 class 
which consists of 25 students. The data are obtained from the pre-test 
and post-test given to the control class. The score of pre-test and post-
test in control class, as follow: 
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Table 4.5 The Score of Pre-Test and Post-Test in Control 
Class. 
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Statistics 
 Pre-test control Post-test control 
N Valid 25 25 
Missing 0 0 
Mean 60.40 67.36 
Std. Error of Mean 1.258 1.259 
Median 59.00 69.00 
Mode 52 70 
Std. Deviation 6.292 6.297 
 
NO CODE PRETEST POSTTEST 
1.  AK 66 71 
2.  AMS 69 70 
3.  ANL 52 74 
4.  DSB 55 53 
5.  EDFA 53 56 
6.  FRK 55 70 
7.  F 57 65 
8.  FDS 52 68 
9.  FBHR 61 62 
10.  FS 57 67 
11.  MAYW 69 74 
12.  MBSA 52 70 
13.  NPO 59 67 
14.  NK 70 70 
15.  NE 55 56 
16.  NSRS 60 75 
17.  PPI 62 66 
18.  RPA 68 69 
19.  RMR 54 76 
20.  SNF 66 74 
21.  SR 59 67 
22.  YFN 69 57 
23.  YA 57 65 
24.  ZO 60 70 
25.  ZM 68 72 
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The table above shows the result of pre-test score in control 
class, the researcher found that the mean of the total pre-test score is 
60, the median is 59, the mode is 52 and standard deviation is 6.292. 
While in post-test, the mean is 67, the median is 69, the mode is 70 and 
standard deviation is 6.927. 
The frequency table of descriptive text pre-test and post-test of 
students in Control Class as follow: 
Table 4.7 Frequency Distribution of Descriptive Text Pre-Test 
of Students in Control Class. 
Pre-test control 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 52 3 12.0 12.0 12.0 
53 1 4.0 4.0 16.0 
54 1 4.0 4.0 20.0 
55 3 12.0 12.0 32.0 
57 3 12.0 12.0 44.0 
59 2 8.0 8.0 52.0 
60 1 4.0 4.0 56.0 
61 1 4.0 4.0 60.0 
62 1 4.0 4.0 64.0 
65 1 4.0 4.0 68.0 
66 2 8.0 8.0 76.0 
68 2 8.0 8.0 84.0 
69 3 12.0 12.0 96.0 
70 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
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Table 4.8 Frequency Distribution of Descriptive Text Post-Test 
of Students in Control Class. 
Post-test control 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 53 1 4.0 4.0 4.0 
56 2 8.0 8.0 12.0 
57 1 4.0 4.0 16.0 
62 1 4.0 4.0 20.0 
65 2 8.0 8.0 28.0 
66 1 4.0 4.0 32.0 
67 3 12.0 12.0 44.0 
68 1 4.0 4.0 48.0 
69 1 4.0 4.0 52.0 
70 5 20.0 20.0 72.0 
71 1 4.0 4.0 76.0 
72 1 4.0 4.0 80.0 
74 3 12.0 12.0 92.0 
75 1 4.0 4.0 96.0 
76 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
 
Based on the table 4.6, table 4.7, and table 4.8 showed that the 
score of the students’ pre-test are started 52 until 70 and the score of 
students’ post-test are started 53 until 76. 
 
B. Data Analysis 
There are two kinds of test to analyse the data of this research. The 
normality test is to know that the sample is normal distribution or not. 
While homogeneity test is to know that the data are homogeneous or not. 
Each test is presented in the following section: 
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1. Normality Test 
In the research, the researcher uses SPSS program 24 to 
analyse the normality test. The researcher uses Kolmogorov-Smirnov 
to check the normality test. The data declared significant if the 
significant more than 0,05.  
Table 4.12 Normality Pre-test of Control and Experimental 
Class. 
Tests of Normality 
 
Kolmogorov-Smirnova Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
Pre-test control .146 25 .182 .902 25 .021 
Pre-test 
experimental 
.171 25 .057 .922 25 .056 
 
From the table above shows the result of normality test in pre-
test control and experimental class. The samples are in normal 
distribution because the value significance correlation is higher than 
0.05. In the pre-test control class the value significance correlation is 
0.182, it is higher than 0.05. It can be concluded that the samples in the 
pre-test control class are normal. Then, in the pre-test experimental 
class that value significance correlation is 0.057. It is higher than 0.05. 
It can be concluded that the samples in the pre-test experimental class 
are normal. 
Table 4.13 Normality Post-test of Control and Experimental 
Class. 
Tests of Normality 
 
Kolmogorov-Smirnova Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
Post-test control .157 25 .113 .906 25 .024 
Post-test 
experimental 
.170 25 .061 .926 25 .072 
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Based on the table above the result of normality test is normal. 
The samples are in normal distribution if the value significance 
correlation is higher than 0.05. In the post-test control class the value 
significance correlation is 0.113, it is higher than 0.05. It can be 
concluded that the samples in the post-test control class are normal. 
While, in the post-test experimental class that value significance 
correlation is 0.061. It is higher than 0.05. It can be concluded that the 
samples in the post-test experimental class are normal. From the result 
of calculation above, it can be seen that the all of data are normal. 
 
2. Homogeneity 
Homogeneity test is used to know whether the two samples of 
experimental class and control class are homogeneous. In this research, 
the researcher uses SPSS 24 to calculation the data. The basic decision 
in the homogeneity test is: if the value of significant lower than 0,05 
the variants of two or more groups of the population the data is not 
same. While if the value of significant higher than 0,05 the variants of 
two or more groups of the population the data is same. The calculation 
of the data homogeneity is presented below: 
Table 4.14 Homogeneity Pre-test of Control and Experimental 
Class. 
 
Test of Homogeneity of Variances 
Score pre control experimental 
Levene Statistic df1 df2 Sig. 
.709 1 48 .404 
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From the table 4.14, it can be seen that the data homogeneity of 
pre-test score in control and experimental class are 0.404, it is 
significant because the value significant (0.404) higher than 0.05. It 
can be concluded that the data are homogenous. 
Table 4.15 Homogeneity Post-test of Control and Experimental 
Class. 
Test of Homogeneity of Variances 
Score post control experimental 
Levene Statistic df1 df2 Sig. 
.294 1 48 .590 
 
The result data homogeneity of post-test score in control and 
experimental class are 0.590, it is significant because the value 
significant (0,590) higher than 0.05. It means that the data are 
homogenous. Based on the result of calculation above, it can be seen 
that the all of data are homogeneous. 
 
3. Hypothesis Testing 
Hypothesis test can be done after the normality and 
homogeneity test are done. This research, the researcher used T-test for 
hypothesis test. T-test used to differentiate if the students’ result of 
writing on descriptive text taught by using field trip method is 
significant or not. The researcher uses program SPSS 24 to analyse the 
t-test. This research the Null hypothesis (Ho) states that there is no 
significant effect of Field Trip Method to teach writing skill on 
descriptive text of the tenth grade students of MAN Sukoharjo in the 
academic year 2016/2017. While the Alternative hypothesis (Ha) states 
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that there is a significant effect of Field Trip Method to teach writing 
skill on descriptive text of the tenth grade students of MAN Sukoharjo 
in academic year 2016/2017. 
The basic read value of significant T-test: if value of significant 
or sig. (2-tailed) higher than 0.05, Ho accepted and Ha rejected. While 
if value of significant or sig. (2-tailed) lower than 0.05,Ho rejected and 
Ha accepted. 
Table 4.16. The Result of Post-test Control and Experimental 
Class. 
 
The result of T-test states that Sig. (2-tailed) is 0.000and the 
level of significance 0.05. The result provides that Sig. (2-tailed) is 
lower than level of significance so the alternative hypothesis (Ha) is 
accepted and Null hypothesis (Ho) is rejected. It means that there is a 
significant effect between the students taught by using field trip 
Independent Samples Test 
 
Levene's 
Test for 
Equality 
of 
Variances t-test for Equality of Means 
F Sig. T Df 
Sig. (2-
tailed) 
Mean 
Differe
nce 
Std. 
Error 
Differe
nce 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Score 
post-test 
Equal 
variances 
assumed 
.294 .590 -4.957 48 .000 -8.080 1.630 -11.357 -4.803 
Equal 
variances 
not 
assumed 
  
-4.957 46.25 .000 -8.080 1.630 -11.360 -4.800 
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method as method in learning writing skill and the students taught by 
using lecturing method. 
 
C. Discussion  
The research design of this research was experimental research. 
There were two classes as the subject of this research. They are 
experimental and control class. The researcher did pre-test in experimental 
class. Then gave three times treatments in experimental class. Every 
meeting the researcher used Field Trip Method. After the treatment done 
the researcher gave post-test. 
Field Trip Method isgoing out from classroom in order to learn. 
Field Trip does not take a place away from the school and does not require 
a long time. The use of field trip method can help the teaching and 
learning process run well. By using this method, the students get in a real 
picture of the things that will be written to create a descriptive text. This 
method also can make students to be motivated to develop imagination, 
thoughts and ideas in accordance based on the real situation faced by the 
students in writing descriptive text. It makes the students not only hear but 
also see the real situation. Through this method, students can write a 
descriptive text easily the method can help to organize their ideas in 
writing descriptive text. 
While in control class, the researcher did not give treatment to 
control class. The researcher gave material descriptive using lecturing 
method. When the researcher teachesthe students using lecturing method 
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they are not interest and difficult do the task without helped by other 
friends. It means not all students can write a descriptive text easily. The 
students also less motivation in classroom. 
The data of this research obtained from pre-test and post-test. In 
this research, pre-test is only to know whether both of classes have same 
ability and homogenous or not. Whereas, post-test was given after the 
treatment. In this research, post-test result compared to know whether 
there is significant difference between score of experimental class which 
was taught using field trip method and control class which was taught 
using lecturing method. It was also to know the effectiveness of certain 
method. 
Based on the data of pre-test score in experimental class, the 
researcher found that the mean of the total pre-test score is 62, the median 
is 63, the mode is 66 and standard deviation is 5.532. While in post-test, 
the mean is 75, the median is 77, the mode is 79 and standard deviation is 
5.173. The result of pre-test score in control class, the researcher found 
that the mean of the total pre-test score is 60, the median is 59, the mode is 
52 and standard deviation is 6.292. While in post-test of control class, the 
mean is 67, the median is 69, the mode is 70 and standard deviation is 
6.297. It can be said that the students given field trip method have better 
score in writing than the students given lecturing method. The result of the 
data analysis proven that students’ score of writing taught by using field 
trip method is better. It means that the use of field trip method to teach 
writing is effective. 
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While the result of T-test shows that Sig. (2-tailed) is lower than 
the level of significance. It can be concluded that there is a significant 
effect in writing on descriptive text between the students taught by using 
field trip method and students taught by using lecturing method. It can be 
seen from the hypothesis test that indicated that there is a Sig. (2-tailed) 
0.000 lower than the level of significance 0.05. The use of field trip 
method to tenth grade students of MAN Sukoharjo in academic year 
2016/2017 is significantly effective and different with the students using 
lecturing method. It is proved by the acceptability of Ha because the 
students treated by using field trip method in the experimental class 
achieved better score than the students taught by using lecturing method in 
the control class. 
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CHAPTER V 
CONCLUSION, IMPLICATION AND RECOMMENDATION 
 
A. Conclusion 
There are differences writing score of the students which taught by 
using field trip method and lecturing method. The students were taught 
byusing filed trip method have better scorethan lecturing methodin 
teaching writing.The objective of this study is to identify whether the field 
trip method is effective to teach writing on descriptive text of the tenth 
grade students of MAN Sukoharjo in academic year 2016/2017. In order to 
gain the objective of the study, the researcher conducted an experimental 
research.After conducting the research, the researcher found out some 
results from data analysis. The result from t-test found that Sig. (2-tailed) 
is 0.000 and the level of significance is 0.05. It can be seen that Sig. (2-
tailed) lower than the level of significance. It means that there is a 
significant effect of the students who are taught by field trip method and 
lecture method.Another result of the data analysis is the mean score 
difference of post-test of experimental class and control class. The mean 
scores of experimental class is 78, while the mean scores of control class is 
70. The data shows that the mean scores of class taught by using field trip 
method as experimental class is higher than the mean scores of class 
taught by using lecturing method as control class. Thus, it proves that field 
trip method is effective for teaching writing skill especially on descriptive 
text. 
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B. Implication 
The result of the research shows that field trip method is effective 
to teach writing on descriptive text for tenth grade students of MAN 
Sukoharjo in academic year 2016/2017. The use of field trip method is 
able to make the students achievement in writing test higher than lecturing 
method. 
The use of field trip method can help the teaching and learning 
process run well. By using this method, the students get in a real picture of 
the things that will be written to create a descriptive text. This method also 
can make students to be motivated to develop imagination, thoughts and 
ideas in accordance based on the real situation faced by the students in 
writing descriptive text. It makes the students not only hear but also see 
the real situation. Through this method, students can write a descriptive 
text easily the method can help to organize their ideas in writing 
descriptive text. 
 
C. Recommendation  
The success in teaching does not depend on the lesson program 
only, but more important is how the teacher presents the lesson and uses 
various techniques to manage the class lively and enjoyable. There is some 
recommendation that proposed by the writer: 
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1. For the teacher 
a. The teacher be better to use field trip method in teaching writing on 
descriptive text, because it can help students express their ideas 
though writing. 
b. The teacher should give motivation in or out the class, to make 
students fun and enjoy in teaching learning process. 
c. The teacher should manage the class effectively and maximally by 
using time management correctly in teaching learning process. 
d. The teacher should plan the time well. 
e. The teacher should keep control the students’ activities. 
2. For the students 
a. The students should have high motivation to follow the English 
lesson especially in writing.  
b. The students should have more practice in writing. 
c. The students should ask to the teacher if there is something that 
they do not understand. 
d. The students are suggested to have many vocabulary or words in 
English in order to they can writing more easily. 
3. For the researcher 
This researcher is hoped to be the experience in teaching 
learning process, especially in teaching writing. The researcher also 
hoped this paper can be a little contribution to teach English. Other 
researcher can develop with their other material which is suitable for 
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the teaching learning process of English lesson. However, this research 
can be starting point to investigate the topic more complete.
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STUDENTS SCORE OF 
EXPERIMENTAL CLASS 
 
 
 
 
 
Students score in Experimental class. 
NO CODE PRETEST POSTTEST 
26.  ASJ 58 76 
75 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
27.  ADD 66 78 
28.  AD 54 74 
29.  APU 63 82 
30.  APN 58 74 
31.  DRSPU 66 67 
32.  DS 69 80 
33.  ETL 55 78 
34.  IF 63 79 
35.  KNH 57 70 
36.  LKD 68 82 
37.  LKA 55 72 
38.  MN 60 71 
39.  MNR 65 70 
40.  MHR 62 79 
41.  NNA 67 76 
42.  RADS 52 63 
43.  RF 65 79 
44.  SM 66 80 
45.  SWQ 57 77 
46.  SKI 56 73 
47.  SS 67 82 
48.  SP 70 79 
49.  YY 69 78 
50.  YNM 68 67 
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STUDENTS SCORE 
 OF CONTROL CLASS 
 
 
 
 
 
Students Score of Control Class 
NO CODE PRETEST POSTTEST 
26.  AK 66 71 
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27.  AMS 69 70 
28.  ANL 52 74 
29.  DSB 55 53 
30.  EDFA 53 56 
31.  FRK 55 70 
32.  F 57 65 
33.  FDS 52 68 
34.  FBHR 61 62 
35.  FS 57 67 
36.  MAYW 69 74 
37.  MBSA 52 70 
38.  NPO 59 67 
39.  NK 70 70 
40.  NE 55 56 
41.  NSRS 60 75 
42.  PPI 62 66 
43.  RPA 68 69 
44.  RMR 54 76 
45.  SNF 66 74 
46.  SR 59 67 
47.  YFN 69 57 
48.  YA 57 65 
49.  ZO 60 70 
50.  ZM 68 72 
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I. PENDAHULUAN 
 
A. Rasional 
 
Bagi peserta didik SMA/MA/SMK/MAK di Indonesia, belajar bahasa 
Inggris bukan pengalaman pertama, tetapi kelanjutan dari yang sudah 
didapat di SMP. Dengan demikian kurikulum Bahasa Inggris SMA 
merupakan kelanjutan dari kurikulum Bahasa Inggris di SMP.Pada 
tahap ini, aspek bahasa seperti perbendaharaan kata, pengucapan, 
tekanan kata, tata bahasa dan aspek lainnya  merupakan hal yang 
mungkin tidak mudah untuk dipelajari karena bahasa Inggris memiliki 
perbedaan dalam banyak aspek dari bahasa ibu peserta didik. 
 
Pengajaran bahasa ditingkat SMA/MA/SMK/MAK, seperti di SMP masih 
berfokus pada  peningkatan kompetensi peserta didik untuk mampu 
menggunakan bahasa tersebut untuk mencapai tujuan komunikasi 
dalam berbagai konteks, baik lisan maupun tulis dengan kompleksitas 
yang lebih tinggi dari materi yang dipelajari di SMP, dengan 
menggunakan pendekatan yang sama, yaitu pendekatan berbasis teks. 
Pembelajaran ini adalah pembelajaran yang mengacu pada fungsi 
bahasa dan penggunaannya, yang merupakan satu kesatuan makna 
baik lisan maupun tulis. Adapun yang dimaksud dengan teks adalah 
kesatuan makna yang dapat terdiri atas satu kata seperti kata ‘stop’ di 
pinggir jalan, satu frase ‘no smoking’, satu kalimat berupa pengumuman 
sampai satu buku. Dengan demikian, pembelajaran berbasis genre 
sangat relevan untuk diterapkan. 
 
Dengan didasarkan pada pengajaran berbasis teks, silabus ini 
menekankan pada peningkatan kemampuan peserta didik untuk 
menggunakan bahasa Inggris dalam berbagai jenis teks. Teks dipelajari 
bukan sebagai sasaran akhir, tetapi sebagai alat untuk melakukan 
berbagai aktivitas dalam kehidupan nyata. Pada tingkat menengah ini, 
materi ajar terdiri atas teks-teks sederhana.  
 
Merujuk pada rumusan Kompetensi Inti untuk SMA/MA/SMK/MAK, 
pembelajaran dirancang untuk memberikan pengalaman dalam 
menggunakan teks-teks berbahasa Inggris untuk memahami dan 
menerapkan pengetahuan faktual, konseptual, dan prosedural terkait 
fenomena dan kejadian tampak mata, melalui kegiatan berbicara, 
menyimak, membaca, dan menulis dalam ranah konkret dan abstrak. 
Penggunaan teks juga bertujuan untuk menumbuhkan sikap 
menghargai dan menghayati nilai-nilai agama dan sosial, termasuk 
perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong 
royong), santun, percaya diri, dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya. 
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Pembelajaran bahasa Inggris berbasis teks mendukung pembelajaran 
pada mata pelajaran lain dalam kurikulum. Misalnya, pembelajaran 
teks explanation dan eksposisi, akan membantu peserta didik 
memperluas wawasan keilmuannya tentang materi mata pelajaran lain 
dalam skala internasional. Pembelajaran teks deskriptif akan 
menumbuhkan kemampuan peserta didik antara lain pada mata 
pelajaran Seni Budaya untuk mempromosikan wisata di Indonesia.  
 
Silabus mata pelajaran ini disusun dengan format dan 
penyajian/penulisan yang sederhana sehingga mudah dipahami 
dan dilaksanakan oleh guru. Penyederhanaan format 
dimaksudkan agar penyajiannya lebih efisien, tidak terlalu banyak 
halaman namun lingkup dan substansinya tidak berkurang, serta 
tetap mempertimbangkan tata urutan (sequence) materi dan 
kompetensinya. Penyusunan silabus ini dilakukan dengan prinsip 
keselarasan antara ide, desain, dan pelaksanaan kurikulum; 
mudah diajarkan oleh guru (teachable); mudah dipelajari oleh 
peserta didik (learnable); terukur pencapainnya (measurable); dan 
bermakna untuk dipelajari (worth to learn) sebagai bekal untuk 
kehidupan dan kelanjutan pendidikan peserta didik.  
Silabus ini bersifat fleksibel, kontekstual, dan memberikan 
kesempatan kepada guru untuk mengembangkan dan 
melaksanakan pembelajaran, serta mengakomodasi keungulan-
keunggulan lokal.  Atas dasar prinsip tersebut, komponen silabus 
mencakup kompetensi dasar, materi pembelajaran, dan kegiatan 
pembelajaran. Uraian pembelajaran yang terdapat dalam silabus 
merupakan alternatif kegiatan yang dirancang berbasis aktivitas. 
Pembelajaran tersebut merupakan alternatif dan inspiratif 
sehingga guru dapat mengembangkan berbagai model yang sesuai 
dengan karakteristik masing-masing mata pelajaran. Dalam 
melaksanakan silabus ini guru diharapkan kreatif dalam 
pengembangan materi, pengelolaan proses pembelajaran, 
penggunaan metode dan model pembelajaran, yang disesuaikan 
dengan situasi dan kondisi masyarakat serta tingkat 
perkembangan kemampuan peserta didik.  
 
B. Kompetensi Setelah Mempelajari Bahasa Inggris di Pendidikan 
Dasar dan Pendidikan Menengah 
 
Secara umum kompetensi Bahasa Inggris Umum di SMA/MA dan 
SMK/MAK adalah kemampuan berkomunikasi dalam tiga jenis teks, (1) 
interpersonal, (2) transaksional, dan (3) fungsional, secara lisan dan 
tulis, pada tataran literasi informasional, untuk melaksanakan fungsi 
sosial, dalam konteks kehidupan personal, sosial budaya, akademik, 
dan profesi, dengan menggunakan berbagai bentuk teks, dengan 
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struktur yang berterima secara koheren dan kohesif  serta unsur-unsur 
kebahasaan secara tepat. Berikut ruang lingkup kompetensi dan materi 
Bahasa Inggris Umum di SMA/MA dan SMK/MAK. 
 
KOMPETENSI RUANG LINGKUP MATERI 
 Menunjukkan 
perilaku yang 
berterima dalam 
lingkungan personal, 
sosial budaya, 
akademik, dan 
profesi; 
 Mengidentifikasi 
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
dari teks pendek 
dalam kehidupan 
dan kegiatan peserta 
didik sehari-hari; 
 Berkomunikasi 
secara interpersonal, 
transaksional dan 
fungsional tentang 
diri sendiri, keluarga, 
serta orang, 
binatang, dan benda, 
kongkrit dan 
imajinatif yang 
terdekat dengan 
kehidupan dan 
kegiatan peserta 
didik sehari-hari di 
rumah, sekolah, dan 
masyarakat,  serta 
terkait dengan mata 
pelajaran lain dan 
dunia kerja; 
 Menangkap makna 
dan menyusun teks 
lisan dan tulis, 
dengan 
 Teks-teks pendek dalam wacana 
interpersonal, transaksional, 
fungsional khusus, dan 
fungsional descriptive terkait 
tempat wisata dan bangunan 
bersejarah terkenal, recount 
terkait peristiwa bersejarah, 
narrative terkait legenda rakyat, 
procedure berbentuk manual dan 
kiat-kiat (tips), explanation 
tentang gejala alam dan sosial, 
analytical exposition terkait isu 
aktual, dan news item pada 
tataran literasi informasional; 
 Penguasaan setiap jenis teks 
mencakup tiga aspek, yaitu fungsi 
sosial, struktur teks, dan unsur 
kebahasaan, yang ketiganya 
ditentukan dan dipilih sesuai 
tujuan dan konteks 
komunikasinya; 
 Sikap mencakup menghayati dan 
mengamalkan perilaku jujur, 
disiplin, tanggung jawab, peduli 
(gotong royong, kerjasama, 
toleran, damai), santun, responsif 
dan proaktif dan menunjukkan 
sikap sebagai bagian dari solusi 
atas berbagai permasalahan; 
 Keterampilan mencakup 
menyimak, berbicara, membaca, 
menulis, dan menonton, secara 
efektif, dengan lingkungan sosial 
dan alam dalam lingkup 
pergaulan dunia; 
 Unsur-unsur kebahasaan 
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KOMPETENSI RUANG LINGKUP MATERI 
menggunakan 
struktur teks secara 
urut dan runtut serta 
unsur kebahasaan 
secara akurat, 
berterima, dan 
lancar. 
mencakup penanda wacana, kosa 
kata, tata bahasa, ucapan, 
tekanan kata, intonasi, ejaan, 
tanda baca, dan kerapian tulisan 
tangan; 
 Modalitas: dengan batasan makna 
yang jelas. 
 
C. Kompetensi Setelah Mempelajari Bahasa Inggris di Sekolah 
Menengah Atas/Madrasah Aliyah/Sekolah Menengah 
Kejuruan/Madrasah Aliyah Kejuruan 
 
Mata pelajaran Bahasa Inggris untuk jenjang pendidikan 
SMA/MA/SMK/MAK bertujuan mengembangkan potensi peserta didik 
agar memiliki kompetensi komunikatif dalam teks  interpersonal, 
transaksional, dan fungsional, dengan menggunakan berbagai teks 
berbahasa Inggris lisan dan tulis.  Melalui penggunaan teks-teks 
tersebut, peserta didik dibimbing untuk menggunakan pengetahuan 
faktual, konseptual, dan prosedural, serta menanamkan nilai-nilai luhur 
karakter bangsa, dalam konteks kehidupan di lingkungan rumah, 
sekolah, dan masyarakat. 
 
Secara khusus, lulusan SMA/MA/SMK/MAK diharapkan mampu: 
 Menunjukkan perilaku berbahasa Inggris yang mencerminkan 
sikap orang beriman, berperilaku jujur, disiplin, 
tanggungjawab, peduli (gotong royong, kerjasama, toleran, 
damai), santun, responsif dan pro-aktif dan menunjukkan 
sikap sebagai bagian dari solusi atas berbagai permasalahan 
dalam berinteraksi secara efektif dengan lingkungan sosial dan 
alam serta dalam menempatkan diri sebagai cerminan bangsa 
dalam pergaulan dunia. 
 Memiliki pengetahuan faktual, konseptual,prosedural, dan 
metakognitif tentang fungsi sosial, struktur makna (urutan 
makna atau yang kita kenal dengan struktur teks),dan unsur 
kebahasaan berbagai teks berbahasa Inggris yang berpotensi 
mengembangkan wawasan kemanusiaan,kebangsaan, 
kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada 
bidang kajian yang spesifik sesuai dengan bakat dan minatnya 
untuk memecahkan  masalah. 
 Memiliki keterampilan mengolah, menalar, dan menyaji dalam 
ranah konkret dan ranah abstrak terkait dengan penggunaan 
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berbagai teks dalam bahasa Inggris yang dipelajari di sekolah 
secara mandiri serta bertindak secara efektif dan kreatif, dan 
mampu menggunakan metoda sesuai kaidah bahasa Inggris. 
 
 
 
D. Kerangka Pengembangan Kurikulum Bahasa Inggris Sekolah 
Menengah Atas/Madrasah Aliyah/Sekolah Menengah 
Kejuruan/Madrasah Aliyah Kejuruan 
 
Seperti kurikulum mata pelajaran lainnya, Kurikulum Bahasa 
Inggris merupakan bagian dari Kurikulum 2013, yang ruang 
lingkup pengelolaannya dimulai dari merumuskan Kompetensi 
Dasar (KD), khususnya KD 3 dan KD 4, untuk mengejawantahkan 
KI 3 dan KI 4. Meskipun kompetensi sikap yang tercantum dalam 
rumusan KI 1 dan KI 2 tidak secara eksplisit diturunkan ke dalam 
KD 1 dan KD 2, kompetensi sikap dikembangkan dalam mata 
pelajaran Bahasa Inggris secara tidak langsung dan diintegrasikan 
ke dalam proses pembelajarannya. Berikut ini adalah rumusan 
Kompetensi Inti Kelas X,  Kelas XI, dan Kelas XII. 
 
Kelas X Kelas XI Kelas XII 
1. Menghargai dan 
menghayati ajaran 
agama yang dianutnya 
1. Menghargai dan 
menghayati ajaran 
agama yang dianutnya 
1. Menghargai dan 
menghayati ajaran 
agama yang dianutnya 
2. 
Menunjukkanperilaku 
jujur, disiplin, 
tanggungjawab, peduli 
(gotong royong, 
kerjasama, toleran, 
damai), santun, 
responsif dan pro-aktif 
dan menunjukkan 
sikap sebagai bagian 
dari solusi atas 
berbagai permasalahan 
berinteraksi secara 
efektif dengan 
lingkungan sosial dan 
alam serta dalam 
menempatkan diri 
sebagai cerminan 
bangsa dalam 
2. 
Menunjukkanperilaku 
jujur, disiplin, 
tanggungjawab, peduli 
(gotong royong, 
kerjasama, toleran, 
damai), santun, 
responsif dan pro-aktif 
dan menunjukkan 
sikap sebagai bagian 
dari solusi atas 
berbagai permasalahan 
berinteraksi secara 
efektif dengan 
lingkungan sosial dan 
alam serta dalam 
menempatkan diri 
sebagai cerminan 
bangsa dalam 
2. 
Menunjukkanperilaku 
jujur, disiplin, 
tanggungjawab, peduli 
(gotong royong, 
kerjasama, toleran, 
damai), santun, 
responsif dan pro-aktif 
dan menunjukkan 
sikap sebagai bagian 
dari solusi atas 
berbagai permasalahan 
berinteraksi secara 
efektif dengan 
lingkungan sosial dan 
alam serta dalam 
menempatkan diri 
sebagai cerminan 
bangsa dalam 
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Kelas X Kelas XI Kelas XII 
pergaulan dunia. pergaulan dunia. pergaulan dunia. 
3.Memahami, 
menerapkan, dan 
menganalisis 
pengetahuan faktual, 
konseptual,dan 
prosedural berdasarkan 
rasa ingin tahunya 
tentang ilmu 
pengetahuan, teknologi, 
seni, budaya, dan 
humaniora dengan 
wawasan kemanusiaan,  
kebangsaan, 
kenegaraan, dan 
peradaban terkait 
penyebab fenomena 
dan kejadian, serta 
menerapkan 
pengetahuan 
prosedural pada bidang 
kajian yang spesifik 
sesuai dengan bakat 
dan minatnya untuk 
memecahkan masalah. 
3. Memahami, 
menerapkan, dan 
menganalisis 
pengetahuan faktual, 
konseptual, prosedural, 
dan metakognitif 
berdasarkan rasa ingin 
tahunya tentang ilmu 
pengetahuan, teknologi, 
seni, budaya, dan 
humaniora dengan 
wawasan kemanusiaan,  
kebangsaan, 
kenegaraan, dan 
peradaban terkait 
penyebab fenomena 
dan kejadian, serta 
menerapkan 
pengetahuan 
prosedural pada bidang 
kajian yang spesifik 
sesuai dengan bakat 
dan minatnya untuk 
memecahkan masalah. 
3.Memahami, 
menerapkan, 
menganalisis, dan 
mengevaluasi  
pengetahuan faktual, 
konseptual,prosedural, 
dan metakognitif 
berdasarkan rasa ingin 
tahunya tentang ilmu 
pengetahuan, teknologi, 
seni, budaya, dan 
humaniora dengan 
wawasan kemanusiaan,  
kebangsaan, 
kenegaraan, dan 
peradaban terkait 
penyebab fenomena 
dan kejadian, serta 
menerapkan 
pengetahuan 
prosedural pada bidang 
kajian yang spesifik 
sesuai dengan bakat 
dan minatnya untuk 
memecahkan masalah. 
4. Mengolah, menalar, 
dan menyaji, dalam 
ranah konkret dan 
ranah abstrak terkait 
dengan pengembangan 
dari yang dipelajarinya 
di sekolah secara 
mandiri dan mampu 
menggunakan metoda 
sesuai kaidah 
keilmuan. 
4. Mengolah, menalar, 
dan menyaji, dalam 
ranah konkret dan 
ranah abstrak terkait 
dengan pengembangan 
dari yang dipelajarinya 
di sekolah secara 
mandiri serta bertindak 
secara efektif dan 
kreatif, dan mampu 
menggunakan metoda 
sesuai kaidah 
keilmuan. 
4. Mengolah, menalar, 
menyaji, dan mencipta 
dalam ranah konkret 
dan ranah abstrak 
terkait dengan 
pengembangan dari 
yang dipelajarinya di 
sekolah secara mandiri 
serta bertindak secara 
efektif dan kreatif, dan 
mampu menggunakan 
metoda sesuai kaidah 
keilmuan. 
Kompetensi Sikap Spiritual dan Sikap Sosial, dicapai melalui 
pembelajaran tidak langsung (indirect teaching), yaitu keteladanan, 
pembiasaan, dan budaya sekolah, dengan memperhatikan karakteristik 
mata pelajaran serta kebutuhan dan kondisi peserta didik. 
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Penumbuhan dan pengembangan kompetensi sikap dilakukan 
sepanjang  proses pembelajaran berlangsung, dan dapat 
digunakan sebagai pertimbangan guru dalam mengembangkan 
karakter peserta didik lebih lanjut. 
 
Perumusan KD didasarkan pada beberapa asumsi tentang bahasa 
fungsional, termasuk konsep genre, sebagai berikut. 
 Bahasa Inggris perlu dipelajari untuk dapat berfungsi bagi 
kehidupan peserta didik sehari-hari, dalam berbagai bentuk 
teks. 
 Teks adalah alat komunikasi dan berpikir. 
 Teks memiliki sifat bermakna dan mempunyai tujuan untuk 
melaksanakan suatu fungsi sosial. 
 Berdasarkan rumusan KI 3 (pengetahuan), tujuan komunikatif 
adalah untuk mengomunikasikan informasi faktual (terkait 
dengan topik komunikasi), informasi prosedural (terkait 
dengan langkah-langkah melaksanakan suatu proses), dan 
informasi konseptual (terkait dengan pemahaman terhadap 
fungsi sosial, struktur, dan unsur kebahasaan teks) 
 Genre memberikan kerangka pembentukan teks yang terdiri 
atas tiga aspek: (1) tujuan atau fungsi sosial yang hendak 
dicapai, dengan menggunakan (2) struktur teks  dan (3) unsur 
kebahasaan yang sesuai dengan tuntutan kontekstual. 
 Secara kontekstual, teks menyesuaikan fungsi, struktur teks, 
dan unsur kebahasaannya dengan (1) topik pembicaraan, (2) 
hubungan fungsional antarpeserta komunikasi, (3) moda 
komunikasi yang digunakan (misalnya lisan atau tulis). 
 Struktur teks dan unsur kebahasaan yang menjadi penciri 
dasar setiap jenis teks (genre) akan disesuaikan dengan 
keunikan setiap konteks yang dihadapi, sehingga teks yang 
termasuk dalam setiap genre akan beragam dari konteks ke 
konteks.  
 Pengguna bahasa akan terus menerus dihadapkan pada 
masalah untuk memilih dan menentukan isi dan bentuk teks 
yang sesuai dengan konteks yang dihadapi. Oleh karena itu, 
berkomuniasi merupakan rangkaian tindakan problem solving, 
eksplorasi dan discovery secara terus menerus.  
 
Berdasarkan berbagai asumsi tersebut, KD kemudian dirumuskan 
untuk penggunaan bahasa Inggris pada tiga jenis teks yaitu (1) 
interpersonal, (2) transaksional, dan (3) fungsional. Dalam teks 
interpersonal teks berfungsi untuk menjaga hubungan 
interpersonal; dalam teks transaksional teks berfungsi untuk 
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bertukar informasi, barang dan jasa; dalam teks fungsional teks 
berfungsi untuk melaksanakan tugas atau pekerjaan tertentu. 
 
Kompetensi untuk setiap jenis teks dirumuskan dengan acuan 
berbasis genre. Artinya, teks harus dipelajari sebagai alat untuk 
melaksanakan fungsi sosial secara kontekstual yang terkait 
langsung dengan kehidupan peserta didik sebagai remaja 
terpelajar dalam berinteraksi dengan lingkungan sekitarnya, 
secara lisan maupun tertulis. Kualitas teks dilihat dari kesesuaian 
struktur teks dan unsur kebahasaan dengan fungsi teks dalam 
konteks penggunaannya tersebut. Ketiga aspek genre inilah yang 
digunakan untuk menetapkan materi pembelajaran setiap jenis 
teks. 
 
Pada jenjang SMA/MA/SMAK/MAK, pengetahuan faktual, 
konseptual, prosedural, dan metakognitif dipelajari pada tataran 
berpikir ‘memahami’ (khususnya mengidentifikasi, 
membandingkan, dan menafsirkan) dan tataran ‘menerapkan’. 
Keterampilan menggunakan teks terwujud dalam tindakan 
komunikatif menangkap makna melalui menyimak dan membaca, 
dan menyusun teks melalui berbicara dan menulis, yang 
semuanya terintegrasi untuk melaksanakan fungsi sosial yang 
sama. Khusus untuk setiap teks transaksional, diberikan 
penekanan khusus untuk mengaitkan dengan pembelajaran kosa 
kata dan tata bahasa yang menjadi penciri dasar setiap jenis teks. 
 
Berikut adalah daftar teks yang tercakup dalam kurikulum 
jenjang SMA/MA/SMAK/MAK, Bahasa Inggris (Umum). 
 
TEKS INTERAKSI INTERPERSONAL 
- Ucapan selamat dan memuji bersayap (extended), serta 
menanggapinya (10) 
TEKS INTERAKSI TRANSAKSIONAL 
- Jati diri, dengan memperhatikan unsur kebahasaan pronoun, 
subjective, objective, possessive (10) 
- Niat melakukan suatu tindakan/kegiatan, dengan memperhatikan 
unsur kebahasaan kata kerj bantu modal be going to, would like to (10) 
- Keadaan/tindakan/kegiatan/kejadian yang dilakukan/terjadi di waktu 
lampau yang merujuk waktu terjadinya dan kesudahannya, dengan 
memperhatikan kata kerja dalam bentuk simple past tense vs present 
perfect tense (10) 
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- Saran dan tawaran, dengan memperhatikan kata kerja bantu modal 
should dan can (11) 
- Pendapat dan pikiran, dengan memperhatikan unsur kebahasaani 
think, I suppose, in my opinion (11) 
- Hubungan sebab akibat, dengan memperhatikan unsur kebahasaan 
because of ..., due to ..., thanks to ... (11) 
- Keadaan/tindakan/kegiatan/ kejadian tanpa perlu menyebutkan 
pelakunya dalam teks ilmiah, dengan memperhatikan kata kerja dalam 
bentuk passive voice (11) 
- Menawarkan jasa, dengan memperhatikan ungka[pan May I help you?, 
What can I do for you? What if ...? (12) 
- Pengandaian diikuti oleh perintah/saran, dengan memperhatikan 
unsur kebahasaan if dengan imperative, can, should (12) 
TEKS FUNGSIONAL KHUSUS 
- Pemberitahuan (announcement), terkait kegiatan sekolah (10) 
- Lirik lagu terkait kehidupan remaja sma/ma/smk/mak /smk/mak 
(10) 
- Undangan resmi dengan memberi dan meminta informasi terkait 
kegiatan sekolah/tempat kerja (11) 
- Surat pribadi, terkait kegiatan diri sendiri dan orang sekitarnya (11) 
- Lirik lagu terkait kehidupan remaja SMA/MA/SMK/MAK (11) 
- Surat lamaran kerja (12) 
- Teks caption menyertai gambar/foto/tabel/grafik/bagan (12) 
- Manual penggunaan teknologi dan kiat-kiat (tips) (12) 
- Lirik lagu terkait kehidupan remaja SMA/MA/SMK/MAK (12) 
TEKS FUNGSIONAL 
- Teks deskriptif, terkait tempat wisata dan bangunan bersejarah 
terkenal(10) 
- Recount, terkait peristiwa bersejarah (10) 
- Naratif, terkait legenda rakyat (10) 
- Eksposisi analitis terkait isu aktual. (11) 
- Explanation terkait gejala alam atau sosial yang tercakup dalam mata 
pelajaran lain di kelas xi (11) 
- Prosedurdalambentuk manual (12) 
- News itemterkait berita sederhana dari koran/radio/tv (12) 
 
Kerangka pengembangan kurikulum Bahasa Inggris dapat 
diilustrasikan sebagai berikut. 
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Gambar di atas mengilustrasikan bahwa secara umum, 
kurikulum bahasa Inggris dikembangkan mengacu pada 
Kompetensi Inti (KI). KI meliputi aspek sikap, pengetahuan, dan 
ketrampilan yang selanjutnya menghasilkan Kompetensi Dasar 
(KD). Pengembangan KD diharapkan mampu menghasilkan 
peserta didik yang mampu melakukan tindakan Bahasa secara 
interpersonal, transaksional, dan fungsional dalam kegiatan 
menangkap dan menyusun makna yang dapat direalisasikan 
dalam berbagai jenis teks untuk mencapai fungsi sosial dengan 
menggunakan struktur teks dan unsur kebahasaan yang sesuai 
dengan konteksnya. Adapun proses pembelajarannya bersifat 
dialogis, kolaboratif, terbimbing, dan menumbuhkan kemandirian 
pada peserta didik. 
 
E. Pembelajaran dan Penilaian 
1. Pembelajaran 
Kurikulum 2013 mengutamakan pendekatan saintifik (mengamati, 
menanya, mengumpulkan informasi, mengasosiasi, dan 
mengomunikasikan), didukung oleh beberapa pendekatan inovatif 
lainnya, seperti problem-based learning, discovery learning, 
explorative learning, project-based learning, dan sebagainya, yang 
semuanya kurang lebih mengacu pada makna ‘alami, sesuai fitrah 
manusia’: terpusat pada peserta didik, autentik, kontekstual, dan 
bermakna bagi kehidupan peserta didik sehari-hari.  
Gambar 1. Pengembangan Silabus Bahasa 
Inggris 
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Pendekatan-pendekatan tersebut selaras dengan prinsip-prinsip 
pembelajaran bahasa Inggris berbasis genre atau teks, yang 
menjadi dasar dari silabus ini, yang berdasarkan pada 
serangkaian konsep tentang bahasa, fungsi, serta penggunaannya 
seperti yang diuraikan sebelumnya. Pembelajaran diperlukan 
untuk mendorong peserta didik bersikap mandiri, aktif terlibat 
dalam proses pembelajaran, bekerjasama dengan teman, berpikir 
eksploratif dan kritis, dan secara proaktif memperoleh bimbingan 
dan arahan dari guru. 
 
Berdasarkan berbagai pendekatan tersebut di atas, pembelajaran 
Bahasa Inggris perlu mencakup beberapa bentuk kegiatan berikut 
ini. 
 Tujuan untuk melaksanakan fungsi sosial. Teks-teks yang 
diucapkan, disimak, dibaca, dan ditulis peserta didik 
diarahkan untuk melaksanakan fungsi sosial secara autentik 
atau mendekati autentik dalam hal sumber maupun 
penggunannya. Melalui kegiatan inilah peserta didik akan 
menemui masalah atau kesulitan yang autentik juga. 
 Proses pembelajaran mencakup kegiatan mengamati, 
menanya, mengumpulkan informasi atau mencoba, 
mengasosiasi, dan mengomunikasikan. Dalam melaksanakan 
setiap kegiatan tidak menutup kemungkinan dilakukannya 
langkah-langkah lainnya. Misalnya, kegiatan menanya dapat 
langsung dilakukan pada tahap pengamatan, bahkan sampai 
pada kegiatan mengumpulkan informasi, mengasosiasi, dan 
mengomunikasikan. Ketika mengumpulkan informasi, bisa 
saja muncul hal-hal yang mengharuskan peserta didik untuk 
memperbaiki pengamatannya. 
 Proses pembelajaran dilakukan melalui proses pembiasaan 
dan pembudayaan, dengan menggunakan banyak contoh dan 
keteladanan dalam ketepatan dan keberterimaan isi makna 
maupun struktur teks dan unsur kebahasaan dari teks yang 
diucapkan, disimak, dibaca, ditulis, termasuk perilaku dalam 
konteks penggunaannya. 
 Proses pembelajaran memadukan inisiatif dan keaktifan diri, 
kerja sama dalam kelompok, dan bimbingan profesional dari 
guru 
 Pembelajaran juga mencakup pengembangan kemampuan 
menyusun langkah kerja dalam melaksanakan setiap tugas, 
termasuk dalam menggunakan alat-alat seperti tabel, bagan, 
power point, peralatan audio/visual, dsb. 
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 Pembelajaran juga mencakup pengembangan kemampuan 
menanya, termasuk bertanya tentang hal-hal yang belum 
diketahui, mempertanyakan hal-hal yang sudah mapan, dsb. 
 
Pembelajaran yang efektif dapat terwujud hanya apabila didukung 
oleh proses penilaian yang efektif juga. Penilaian merupakan 
bagian integral dengan pembelajaran, sehingga tidak dapat 
dipisahkan dari proses pembelajaran. Tujuan melaksanakan 
penilaian pada dasarnya adalah membantu dan memberikan 
arahan dan balikan pada peserta didik selama dan setelah proses 
pembelajaran agar dapat mencapai tujuan pembelajaran 
sebagaimana diharapkan.  
 
2. Penilaian 
Penilaian proses dan hasil belajar dilaksanakan berdasarkan 
prinsip-prinsip berikut ini. 
 Penilaian dilakukan secara integratif, mencakup sikap, 
pengetahuan, dan keterampilan dalam menggunakan bahasa 
Inggris lisan dan tulis secara kontekstual sesuai dengan tujuan 
dan fungsi sosialnya. 
 Penilaian sikap difokuskan pada sikap yang tampak dalam 
bentuk perilaku selama proses belajar berkomunikasi secara 
lisan dan tulis dengan bahasa Inggris di dalam dan di luar 
kelas, seperti kejujuran, kedisiplinan, tanggung jawab, percaya 
diri, toleransi, kerjasama, dan kesantunan. 
 
F. Kontekstualisasi Pembelajaran Sesuai dengan Kondisi Lingkungan 
dan Peserta Didik 
 
Kegiatan Pembelajaran pada silabus  dapat disesuaikan dan 
diperkaya dengan konteks daerah atau sekolah, serta konteks 
global untuk mencapai kualitas optimal hasil belajar pada peserta 
didik. Tujuan kontekstualisasi pembelajaran ini adalah agar 
peserta didik tetap berada pada budayanya, mengenal dan 
mencintai alam dan sosial di sekitarnya, dengan perspektif global 
sekaligus menjadi pewaris bangsa sehingga akan menjadi 
generasi tangguh dan berbudaya Indonesia. 
 
Pembelajaran Bahasa Inggris perlu disesuaikan dengan kebutuhan 
belajar peserta didik, namun tetap harus disesuaikan dengan kondisi 
dan situasi belajar setempat. Sebagai contoh, meskipun penggunaan 
alat elektronik (seperti radio, komputer, LCD) secara ideal perlu 
digunakan, namun jika di sekolah tidak tersedia, maka perlu dicarikan 
cara lain. Kegiatan menyimak cerita dapat dilakukan dengan cara guru 
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langsung membacakannya. Cara ini mungkin justru lebih autentik 
digunakan daripada menggunakan alat audio yang sebenarnya sudah 
tersedia di sekolah. 
 
Terkait dengan jenis teks, misalnya teks deskriptif, peserta didik yang 
tinggal di daerah wisata perlu diarahkan untuk belajar 
mendeskripsikan dan mempromosikan lingkungan alam, tempat-tempat 
wisata, makanan khas, hasil perkebunan, dan kerajinan budaya 
setempat. Teks untuk pembelajaran passive voice diarahkan untuk 
mendeskripsikan hasil kerajinan setempat. Teks report dapat dipakai 
untuk belajar membuat ensiklopedia flora-fauna setempat. 
 
 
 
II. KOMPETENSI DASAR, MATERI, DAN KEGIATAN PEMBELAJARAN 
 
A. Kelas: X 
Alokasi waktu : 2 jam pelajaran/minggu 
Kompetensi Sikap Spiritual dan Sikap Sosial dicapai melalui 
pembelajaran tidak langsung (indirect teaching) pada 
pembelajaran Kompetensi Pengetahuan dan Kompetensi 
Keterampilan melalui keteladanan, pembiasaan, dan budaya 
sekolah dengan memperhatikan karaktersitik mata pelajaran 
serta kebutuhan dan kondisi peserta didik. 
 
Penumbuhan dan pengembangan Kompetensi Sikap dilakukan 
sepanjang proses pembelajaran berlangsung dan dapat digunakan 
sebagai pertimbangan guru dalam mengembangkan karakter 
peserta didik lebih lanjut. 
 
Pembelajaran untuk kompetensi pengetahuan dan kompetensi 
keterampilan sebagai berikut ini. 
 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.1 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan memberi 
 Fungsi Sosial 
Mengenalkan, menjalin 
hubungan 
interpersonaldengan 
teman dan guru 
 Struktur Teks 
- Memulai 
- Menanggapi 
- Menyimak dan 
menirukanbeberapa 
contoh interaksi terkait 
jati diri dan hubungan 
keluarga, dengan ucapan 
dan tekanan kata yang 
benar 
- Mengidentifikasi 
ungakapan-ungkapan 
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
dan meminta 
informasi terkait 
jati diri dan 
hubungan 
keluarga, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan 
pronoun: subjective, 
objective, 
possessive) 
4.1 Menyusun teks 
interaksi 
transaksional lisan 
dan tulis pendek 
dan sederhana 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
jati diri, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
 
 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Sebutan anggota 
keluarga inti dan yang 
lebih luas dan orang-
orang dekat lainnya; 
hobi, kebiasaan 
- Verba: be, have, go, 
work, live (dalam simple 
present tense) 
- Subjek Pronoun: I, You, 
We, They, He, She, It 
- Kata ganti possessive 
my, your, his, dsb. 
- Kata tanya Who? Which? 
How? Dst. 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Deskripsi diri sendiri 
sebagai bagian dari 
keluarga dan masyarakat 
yang dapat 
menumbuhkanperilaku 
yang termuat di KI 
penting dan perbedaan 
antara beberapa cara 
yang ada 
- Menanyakan hal-hal 
yang tidak diketahui 
atau yang berbeda. 
- Mempelajari contoh teks 
interaksi terkait jati diri 
dan hubungan 
keluarganya yang 
dipaparkan figur-figur 
terkenal. 
- Saling menyimak dan 
bertanya jawab tentang 
jati diri masing-masing 
dengan teman-temannya 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
3.2 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
interpersonal lisan 
dan tulis yang 
melibatkan 
tindakan      
memberikan 
ucapan selamat 
dan memuji 
 Fungsi Sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman dan orang 
lain. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Menyimak dan 
menirukan beberapa 
contoh percakapan 
mengucapkan selamat 
dan memuji bersayap 
(extended) yang 
diperagakan 
guru/rekaman, dengan 
ucapan dan tekanan 
kata yang benar 
- Bertanya jawab untuk 
mengidentifikasi dan 
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
bersayap 
(extended), serta 
menanggapinya, 
sesuai dengan 
konteks 
penggunaannya 
4.2 Menyusun teks 
interaksi 
interpersonal lisan 
dan tulis sederhana 
yang melibatkan 
tindakan  
memberikan 
ucapan selamat 
dan memuji 
bersayap 
(extended), dan 
menanggapinya 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
- Ungkapan memberikan 
ucapan selamat dan 
memuji bersayap 
(extended), dan 
menanggapinya 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Interaksi antara guru dan 
peserta didik di dalam 
dan di luar kelas yang 
melibatkan ucapan 
selamat dan pujian yang 
dapat 
menumbuhkanperilaku 
yang termuat di KI 
 
menyebutkan ungkapan 
pemberian selamat dan 
pujian serta 
tambahannya, n 
mengidentifikasi 
persamaan dan 
perbedaannya 
- Menentukan ungkapan 
yang tepat secara 
lisan/tulis dari berbagai 
situasi lain yang serupa 
- Membiasakan 
menerapkan yang 
sedang dipelajari. dalam 
interaksi dengan guru 
dan teman secara alami 
di dalam dan di luar 
kelas. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar 
3.3 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan      
memberi dan 
meminta informasi 
terkait niat 
melakukan suatu 
tindakan/kegiatan, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaanbe 
going to, would like 
 Fungsi Sosial 
Menyatakan rencana, 
menyarankan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan atau di luar 
dugaan) 
 Unsur Kebahasaan 
- Ungkapan pernyataan 
niat yang sesuai, 
dengan modalbe going 
to, would like to 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
- Mencermati beberapa 
contoh interaksi terkait 
niat melakukan suatu 
tindakan/kegiatan 
dalam/dengantampilan 
visual(gambar, video) 
- Mengidentifikasidengan 
menyebutkan persamaan 
dan perbedaan dan dari 
contoh-contoh yang ada 
dalam video tersebut, 
dilihat dari isi dan cara 
pengungkapannya 
- Bertanya jawab tentang 
pernyataan beberapa 
tokoh tentang rencana 
melakukan perbaikan 
- Bermain game terkait 
dengan niat mengatasi 
masalah 
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
to)  
4.3 Menyusun teks 
interaksi 
transaksional lisan 
dan tulis pendek 
dan sederhana 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
niat melakukan 
suatu 
tindakan/kegiatan, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
baca, dan tulisan 
tangan 
 Topik 
Interaksi antara guru dan 
peserta didik di dalam 
dan di luar kelas yang 
melibatkan pernyataan 
niatyang dapat 
menumbuhkan perilaku 
yang termuat di KI 
- Membiasakan 
menerapkan yang 
sedang dipelajari. dalam 
interaksi dengan guru 
dan teman secara alami 
di dalam dan di luar 
kelas. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.4 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
deskriptif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait tempat 
wisata dan 
bangunan 
bersejarah 
terkenal, pendek 
dan sederhana, 
sesuai dengan 
konteks 
penggunaannya 
4.4 Teks deskriptif 
4.4.1 Menangkap 
makna secara 
kontekstual terkait 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
 Fungsi Sosial 
Membanggakan, menjual, 
mengenalkan, 
mengidentifikasi, 
mengkritik, dsb. 
 Struktur Teks 
Dapat mencakup 
- Identifikasi (nama 
keseluruhan dan 
bagian) 
- Sifat (ukuran, warna, 
jumlah, bentuk, dsb.) 
- Fungsi, manfaat, 
tindakan, kebiasaan 
 Unsur kebahasaan 
- Kosa kata dan istilah 
terkait dengan tempat 
wisata dan bangunan 
bersejarah terkenal 
- Adverbia terkait sifat 
seperti quite, very, 
extremely, dst. 
- Kalimat dekalraif dan 
interogatif dalam tense 
- Menyimak dan 
menirukan guru 
membacakan teks 
deskriptif sederhana 
tentang tempat wisata 
dan/atau bangunan 
bersejarah 
terkenaldengan intonasi, 
ucapan, dan tekanan 
kata yang benar. 
- Mencermati danbertanya 
jawab tentang contoh 
menganalisisdeskripsi 
dengan alat seperti tabel, 
mind map, dan 
kemudian 
menerapkannya untuk 
menganalisis beberapa 
deskripsi tempat wisata 
dan bangunan lain 
- Mencermati cara 
mempresentasikan hasil 
analisis secara lisan, 
mempraktekkan di 
dalam kelompok masing-
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
teks deskriptif, 
lisan dan tulis, 
pendek dan 
sederhana terkait 
tempat wisata dan 
bangunan 
bersejarah terkenal 
4.4.2 Menyusun teks 
deskriptif lisan dan 
tulis, pendek dan 
sederhana, terkait 
tempat wisata dan 
bangunan 
bersejarah 
terkenal, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
yang benar 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Deskripsi tempat wisata 
dan bangunan bersejarah 
yang dapat 
menumbuhkanperilaku 
yang termuat di KI 
masing, dan kemudian 
mempresentasikan di 
kelompok lain 
- Mengunjungi tempat 
wisata atau bangunan 
bersejarah untuk 
menghasilkan teks 
deskriptif tentang tempat 
wisata atau bangunan 
bersejarahsetempat. 
- Menempelkan teks di 
dinding kelas dan 
bertanya jawab dengan 
pembaca (siswa lain, 
guru) yang datang 
membacanya 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.5 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
dengan memberi 
dan meminta 
informasi terkait 
kegiatan sekolah, 
sesuai dengan 
konteks 
penggunaannya  
4.5 Teks 
pemberitahuan 
(announcement) 
4.5 1 Menangkap 
makna secara 
kontekstual terkait 
fungsi sosial, 
struktur teks, dan 
 Fungsi Sosial 
Menjalin hubungan 
interpersonal dan 
akademik antar peserta 
didik, guru, dan sekolah 
 Struktur Teks 
- Istilah khusus terkait 
dengan jenis 
pemberitahuannya 
- Informasi khas yang 
relevan 
- Gambar, hiasan, 
komposisi warna 
 Unsur Kebahasaan 
- Ungkapan dan kosa 
kata yang lazim 
digunakan dalam 
announcement 
(pemberitahuan) 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
- Menyimak dan 
menirukan guru 
membacakan beberapa 
teks pemberitahuan 
(announcement) dengan 
intonasi, ucapan, dan 
tekanan kata yang 
benar. 
- Bertanya dan 
mempertanyakan 
tentangpersamaan dan 
perbedaan fungsi sosial, 
struktur teks dan unsur 
kebahasaannya 
- Mencermati danbertanya 
jawab tentang contoh 
menganalisisdeskripsi 
dengan alat seperti tabel 
dan kemudian 
menerapkannya untuk 
menganalisis beberapa 
teks pemberitahuan lain 
- Membuat teks 
pemberitahuan 
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unsur kebahasaan 
teks khusus dalam 
bentuk 
pemberitahuan 
(announcement) 
4.5.2 Menyusun teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
lisan dan tulis, 
pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Pemberitahuan kegiatan, 
kejadian yang dapat 
menumbuhkanperilaku 
yang termuat di KI  
 Multimedia 
Layout dan dekorasi yang 
membuat tampilan teks 
pemberitahuan lebih 
menarik. 
(announcement) untuk 
kelas atau teman 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.6 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan      
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dan kesudahannya, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan simple 
past tense vs 
 Fungsi Sosial 
Menjelaskan, 
mendeskripsikan, 
menyangkal, 
menanyakan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Kalimat deklaratif dan 
interogative dalam 
simple past tense, 
present perfect tense. 
- Adverbial dengan since, 
ago, now; klause dan 
adveribial penunjuk 
waktu 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
- Menyimak dan 
menirukan beberapa 
contoh percakapan 
terkait dengan intonasi, 
ucapan dan tekanan 
kata yang tepat 
- Guru mendiktekan 
percakapan tersebut dan 
peserta didik 
menuliskannya dalam 
buku catatannya untuk 
kemudianbertanya jawab 
terkait perbedaan dan 
persamaan makna 
kalimat-kalimat yang 
menggunakan kedua 
tense tersebut 
- Membaca beberapa teks 
pendek yang 
menggunakan kedua 
tense tersebut, dan 
menggunakan beberapa 
kalimat-kalimat di 
dalamnya untuk 
melengkapi teks 
rumpang pada beberapa 
99 
 
 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
present perfect 
tense) 
4.6 Menyusun teks 
interaksi 
transaksional, lisan 
dan tulis, pendek 
dan sederhana, 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dan kesudahannya, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Kegiatan, tindakan, 
kejadian, peristiwa yang 
dapat 
menumbuhkanperilaku 
yang termuat di KI 
teks terkait. 
- Mencermati beberapa 
kalimat rumpang untuk 
menentukan tense yang 
tepat untuk kata kerja 
yang diberikan dalam 
kurung 
- Diberikan suatu kasus, 
peserta didik membuat 
satu teks pendek dengan 
menerapkan kedua tense 
tersebut 
- Melakukan refleksi 
tentang proses dan hasil 
belajar 
3.7 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
recount lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait peristiwa 
bersejarah sesuai 
dengan konteks 
penggunaannya 
4.7 Teksrecount – 
peristiwa 
bersejarah 
4.7.1 Menangkap 
makna secara 
kontekstual terkait 
 Fungsi Sosial 
Melaporkan, 
menceritakan, berbagi 
pengalaman, mengambil 
teladan, membanggakan 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan 
kejadian/kegiatan 
- orientasi ulang 
 Unsur Kebahasaan 
- Kalimat deklaratif dan 
interogatif dalam simple 
past, past continuous, 
present perfect, dan 
lainnya yang diperlukan 
- Adverbia penghubung 
- Menyimak guru 
membacakan peristiwa 
bersejarah, menirukan 
bagian demi bagian 
dengan ucapan dan 
temakan kata yang 
benar, dan bertanya 
jawab tentang isi teks 
- Menyalin teks tsb dalam 
buku teks masing-
masing mengikuti 
seorang siswa yang 
menuliskan di papan 
tulis, sambil bertanya 
jawab terkait fungsi 
sosial, struktur teks, dan 
unsur kebahasaan 
dalam teks 
- Mencermati analisis 
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fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks recountlisan 
dan tulis terkait 
peristiwa 
bersejarah 
4.7.2 Menyusun teks 
recount lisan dan 
tulis, pendek dan 
sederhana, terkait 
peristiwa 
bersejarah, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
waktu: first, then, after 
that, before, when, at 
last, finally, dsb. 
- Adverbia dan frasa 
preposisional penujuk 
waktu 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Peristiwa bersejarahyang 
dapat 
menumbuhkanperilaku 
yang termuat di KI 
terhadap fungsi sosial, 
rangkaian tindakan dan 
kejadian dengan 
menggunakan alat 
seperti tabel, bagan, dan 
kemudian mengerjakan 
hal sama dengan teks 
tentang peristiwa 
bersejarah lainnya 
- Mengumpulkan 
informasi untuk 
menguraikan peristiwa 
bersejarah di Indonesia 
- Menempelkan karyanya 
di dinding kelas dan 
bertanya jawab dengan 
pembaca (siswa lain, 
guru) yang datang 
membacanya 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.8 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
naratif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait legenda 
rakyat, sederhana, 
sesuai dengan 
konteks 
penggunaannya  
4.8 Menangkap makna 
secara kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
naratif, lisan dan 
tulis sederhana 
terkait legenda 
 Fungsi Sosial 
Mendapat hiburan, 
menghibur, mengajarkan 
nilai-nilai luhur, 
mengambil teladan 
 Struktur Teks 
Dapat mencakup: 
- Orientasi 
- Komplikasi 
- Resolusi 
- Orientasi ulang 
 Unsur Kebahasaan 
- Kalimat-kalimat 
dalamsimple past tense, 
past continuous, dan 
lainnya yang relevan 
- Kosa kata: terkait  
karakter, watak, dan 
setting dalam legenda 
- Adverbia penghubung 
dan penujuk waktu  
- Ucapan, tekanan kata, 
- Menyimak guru 
membacakan legenda, 
sambil dilibatkan dalam 
tanya jawab tentang 
isinya 
- Didiktekan guru 
menuliskan legenda 
tersebut dalam buku 
catatan masing-masing, 
sambil bertanya jawab 
terkait fungsi sosial, 
struktur teks, dan unsur 
kebahasaan yang ada 
- Dalam kelompok masing-
masing berlatih 
membacakan legenda tsb 
dengan intonasi, ucapan 
dan tekanan kata yang 
benar, dengan saling 
mengoreksi 
- Membaca satu legenda 
lain, bertanya jawab 
tentang isinya, dan 
kemudian 
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rakyat 
 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Cerita legenda yang 
dapatmenumbuhkan 
perilaku yang termuat di 
KI 
mengidentifikasi kalimat-
kalimat yang memuat 
bagian-bagian legenda 
yang ditanyakan 
- Melakukan refleksi 
tentang proses dan  hasil 
belajar. 
 
3.9 Menafsirkan fungsi 
sosial dan unsur 
kebahasaan lirik 
lagu terkait 
kehidupan remaja 
SMA/MA/SMK/ 
MAK 
4.9 Menangkap makna 
terkait fungsi sosial 
dan unsur 
kebahasaan secara 
kontekstual lirik 
lagu terkait 
kehidupan remaja 
SMA/MA/SMK/MA
K 
 Fungsi sosial 
Mengembangkan nilai-
nilai kehidupan dan 
karakter yang positif 
 Unsur kebahasaan 
- Kosa kata dan tata 
bahasa dalam lirik lagu 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Hal-hal yang dapat 
memberikan keteladanan 
dan menumbuhkan 
perilaku yang termuat di 
KI 
- Membaca, menyimak, 
dan menirukan lirik lagu 
secara lisan 
- Menanyakan hal-hal 
yang tidak diketahui 
atau berbeda 
- Mengambil teladan dari 
pesan-pesan dalam lagu 
- Menyebutkan pesan 
yang terkait dengan 
bagian-bagian tertentu 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
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Blue Print of Writing Test 
Competence 
Core 
Competence 
Standard 
Construct Indicators Instrument 
Understanding
, applying, 
analyzing the 
factual 
knowledge, 
conceptual, 
procedural, 
based on 
curiosity about 
science, 
technology, 
arts, culture, 
and 
humanities 
with in insight 
into humanity, 
national, state, 
and 
civilization 
relation causes 
of phenomena 
and events, as 
well as 
applying 
procedural 
knowledge in 
the field of 
study specific 
according to 
their talents 
and interest to 
solve the 
problem. 
Writing 
Arranging 
spoken and 
written simple 
descriptive text 
about 
placebeing paid 
attention with 
social function, 
text structure, 
and language 
features 
correctly and 
appropriate with 
context (It is 
adapted from 
syllabus of 
English 
language in 
MAN 
Sukoharjo) 
 
Writing is 
a process 
of thinking 
to express 
the ideas 
through 
letters, 
words, 
phrases, 
and 
clauses to 
form of a 
series 
related 
sentences. 
Students are able 
to: 
1. Write a 
descriptive text 
with a good 
organization 
which consist 
of: 
a. Identificati
on 
b. Description  
2. Write a 
descriptive text 
with adequate 
relation 
(content) to the 
topic given. 
3. Use the correct 
grammar to 
write a 
descriptive 
text. 
4. Use the correct 
punctuation 
and spelling 
(mechanics). 
 
1. Please make a 
descriptive text 
which consists 
8-16 sentences 
and the theme 
is “my school”! 
2. Make a 
descriptive text 
with paragraphs 
of identification 
and description 
3. Work 
individual 
4. Your essay will 
be evaluated 
based on the 
content, 
organization, 
vocabulary, 
language use or 
grammar, and 
mechanics! 
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THE LESSON PLAN 
EXPERIMENTAL CLASS 
 
Satuan Pendidikan : MAN Sukoharjo 
Kelas / Semester : X/ 2 
Mata Pelajaran : Bahasa Inggris 
Tema   : Descriptive text 
Pertemuan ke : 5X pertemuan 
Alokasi waktu : 2x45 menit 
 
A. Kompetensi Inti 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, 
konseptual, prosedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah. 
KI 4 : Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, dan mampu menggunakan metoda sesuai 
kaidah keilmuan. 
B. Kompetensi Dasar 
3.4  Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa 
teks deskriptif lisan dan tulis dengan memberi dan meminta informasi 
terkait tempat wisata dan bangunan bersejarah terkenal, pendek dan 
sederhana, sesuai dengan konteks penggunaannya. 
4.4 Teks Descriptive 
4.4.1 menangkap makna secara kontekstual terkait fungsi sosial, struktur teks, 
dan unsur kebahasaan teks deskriptif, lisan dan tulis, pendek dan 
sederhana terkait tempat wisata dan bangunan bersejarah terkenal. 
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4.4.2 menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, terkait 
tempat wisata dan bangunan bersejarah terkenal, dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur kebahasaan, secara benar dan 
sesuai konteks. 
 
C. Indikator 
1. Menentukan struktur, fungsi social dan unsur kebahasaan dalam teks yang 
mendeskripsikan tentang tempat. 
2. Menangkap makna teks lisan dan tulis bentuk descriptive tentang tempat. 
3. Mampu menyusun teks descriptive tentang tempat. 
 
D. Tujuan Pembelajaran 
Siswa diharapkan mampu: 
1. Mengidentifikasi fungsi social, struktur teks dan unsur kebahasaan dalam 
teks yang mendeskripsikan tentang tempat. 
2. Merespon makna dalam teks descriptive baik secara lisan ataupun tulis dan 
sederhana tentang tempat. 
3. Mampu menyusun teks descriptive tentang tempat. 
 
E. Materi  Pembelajaran 
1. Definition of descriptive text 
Descriptive text is a kind of text to describe something, someone or place. 
The purpose is to describe and reveal a particular person, place or thing. 
2. Structure of descriptive text  
a. Identification: in this part introduces to the subject of the description. 
b. Description: in this part gives details of the characteristic features of the 
subject. It may describe parts, qualities, characteristics, size, physical 
appearance, ability, habit, daily life, etc. 
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3. Language feature 
a. Focus on one specific object 
b. Simple present tense 
Pattern: 
Verbal  
(+) S + V1 
(+) S + V1 + s/es 
(-) S + do + not +V1 
(-) S + does + not +V1 
Nominal 
(+) S + to be + noun adjective/adverb 
(-) S + to be + not + noun adjective/adverb 
c. Use noun 
d. Use kinds of adjective 
Size, quality, color, origin, and substance. 
e. Use active verb 
 
4. Example of descriptive text 
Parangtritis beach 
Parangtritis is the famous beach in Jogjakarta. It is located in the south 
of the province. Many people come to this place every holiday. People from 
other city will come to this beach when they are visiting Jogjakarta. 
If you go to parangtritis, you will see beach with big waves, that is 
why you must be careful when you swim in this place. You should not swim 
far to the sea. There are also some activities you can do in this beach. You 
can ride a horse. Or you want to try use a four-wheel motorcycle at the 
beach. But, my favorite activity in parangtritis is sitting on the small shop 
and drink coconut water while enjoy the view. 
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F. Metode pembelajaran 
1. Field trip method 
2. Tanya jawab 
3. Diskusi 
 
G. Proses Pembelajaran 
PERTEMUAN PERTAMA  
1. Kegiatan awal (15 menit) 
a. Guru mengkondisikan siswa agar mengikuti proses pembelajaran 
b. Guru membuka pelajaran dengan salam 
c. Guru mengecek kehadiran siswa 
d. Guru melakukan apersepsi tentang pengertian deskripsi 
e. Guru menyampaikan tujuan pembelajaran. 
2. Kegiatan inti (60 menit) 
Mengamati 
a. Siswa mengamati materi yang ada di handout 
b. Siswa mengamati contoh teks descriptive 
Menanya 
a. Siswa diberi kesempatan untuk menanyakan tentang materi descriptive. 
b. Siswa dapat bertanya jawab tentang gagasan pokok, informasi tertentu 
dari descriptive tentang tempat. 
Mengesplorasi  
a. Guru meminta siswa membaca teks descriptive secara bergantian  
b. Guru meminta siswa mengidentifikasi bacaan teks descriptive 
Mengasosiasi  
a. Guru mengulas materi tentang descriptive 
b. Guru menjelaskan tentang structure dari descriptive 
c. Guru meminta siswa berkelompok dan membuat teks descriptive 
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Mengkomunikasikan 
a. Setiap kelompok mengumpulkan hasil pekerjaan 
b. Guru membenarkan pekerjaan siswa jika ada yang salah 
3. Kegiatan akhir (15 menit) 
a. Guru dan siswa menyimpulkan materi pelajaran 
b. Guru menjelaskan kegiatan field trip yang akan dilaksanakan pertemuan 
berikutnya. 
c. Guru menutup pelajaran dengan salam. 
 
PERTEMUAN KEDUA  
1. Kegiatan awal (15 menit) 
a. Guru mengkondisikan siswa agar mengikuti proses pembelajaran 
b. Guru membuka pelajaran dengan salam 
c. Guru mengecek kehadiran siswa 
d. Guru melakukan apersepsi dengan mengaitkan materi pertemuan 
sebelumnya. 
e. Guru menyampaikan tujuan pelajaran. 
f. Guru dan siswa mempersiapkan pelaksanaan field trip 
2. Kegiatan inti (60 menit) 
Mengamati  
a. Guru dan siswa mengujungi masjid sekolah  
b. Siswa mengamati keadaan masjid sekolah dengan bimbingan guru 
Mengeksplorasi 
a. Siswa menggali informasi penting tentang keadaan masjid sekolah 
dengan bimbingan guru. 
b. Siswa mencatat informasi tentang keadaan masjid sekolah berdasarkan 
yang sudah di tentukan oleh guru. 
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Mengasosiasi 
a. Guru dan siswa kembali ke dalam kelas 
b. Siswa menulis karangan deskripsi berdasarkan catatan yang sudah 
diamati di masjid. 
c. Siswa menyusun teks deskrisi dengan bimbingan guru. 
d. Guru berperan sebagai narasumber dan fasilitator dalam menjawab 
pertanyaan-pertanyaan siswa yang mengalami kesulitan dalam 
menyusun teks deskripsi 
Mengkomunikasikan 
a. Guru memberikan umpan balik positif kepada keberhasilan siswa dalam 
mengerjakan tugas 
b. Guru mengumpulkan hasil dari pekerjaan siswa 
3. Kegiatan penutup (15 menit ) 
a. Guru dan siswa bersama-sama membuat kesimpulan tentang materi yang 
sudah dipelajari hari itu 
b. Guru menjelaskan kegiatan yang akan dilaksanakan pada pertemuan 
berikutnya 
c. Guru menutup pelajaran dengan salam. 
PERTEMUAN KETIGA 
1. Kegiatan awal (15 menit) 
a. Guru mengkondisikan siswa agar mengikuti proses pembelajaran 
b. Guru membuka pelajaran dengan salam 
c. Guru mengecek kehadiran siswa 
d. Guru melakukan apersepsi dengan mengaitkan materi pertemuan 
sebelumnya. 
e. Guru menyampaikan tujuan pelajaran. 
f. Guru dan siswa mempersiapkan pelaksanaan field trip 
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2. Kegiatan inti (60 menit) 
Mengamati  
a. Guru dan siswa mengujungi lapangan  sekolah  
b. Siswa mengamati keadaan lapangan sekolah dengan bimbingan guru 
Mengeksplorasi 
a. Siswa menggali informasi penting tentang keadaan lapangan sekolah 
dengan bimbingan guru. 
b. Siswa mencatat informasi tentang keadaan lapangan sekolah berdasarkan 
yang sudah di tentukan oleh guru. 
Mengasosiasi 
a. Guru dan siswa kembali ke dalam kelas 
b. Siswa menulis karangan deskripsi berdasarkan catatan yang sudah diamati 
di lapangan. 
c. Siswa menyusun teks deskrisi dengan bimbingan guru. 
d. Guru berperan sebagai narasumber dan fasilitator dalam menjawab 
pertanyaan-pertanyaan siswa yang mengalami kesulitan dalam menyusun 
teks deskripsi 
Mengkomunikasikan 
a. Guru memberikan umpan balik positif kepada keberhasilan siswa dalam 
mengerjakan tugas 
b. Guru mengumpulkan hasil dari pekerjaan siswa 
 
3. Kegiatan penutup (15 menit ) 
a. Guru dan siswa bersama-sama membuat kesimpulan tentang materi yang 
sudah dipelajari hari itu 
b. Guru menjelaskan kegiatan yang akan dilaksanakan pada pertemuan 
berikutnya 
c. Guru menutup pelajaran dengan salam. 
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PERTEMUAN KEEMPAT 
1. Kegiatan awal (15 menit) 
a. Guru mengkondisikan siswa agar mengikuti proses pembelajaran 
b. Guru membuka pelajaran dengan salam 
c. Guru mengecek kehadiran siswa 
d. Guru melakukan apersepsi dengan mengaitkan materi pertemuan 
sebelumnya. 
e. Guru menyampaikan tujuan pelajaran. 
f. Guru dan siswa mempersiapkan pelaksanaan field trip 
2. Kegiatan inti (60 menit) 
Mengamati  
a. Guru dan siswa mengujungi green house di sekolah 
b. Siswa mengamati keadaan green house di sekolah dengan bimbingan guru 
Mengeksplorasi 
a. Siswa menggali informasi penting tentang keadaan green house di sekolah 
dengan bimbingan guru. 
b. Siswa mencatat informasi tentang keadaan green house di sekolah 
berdasarkan yang sudah di tentukan oleh guru. 
Mengasosiasi 
a. Guru dan siswa kembali ke dalam kelas 
b. Siswa menulis karangan deskripsi berdasarkan catatan yang sudah diamati 
di lapangan. 
c. Siswa menyusun teks deskrisi dengan bimbingan guru. 
d. Guru berperan sebagai narasumber dan fasilitator dalam menjawab 
pertanyaan-pertanyaan siswa yang mengalami kesulitan dalam menyusun 
teks deskripsi 
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Mengkomunikasikan 
a. Guru memberikan umpan balik positif kepada keberhasilan siswa dalam 
mengerjakan tugas 
b. Guru mengumpulkan hasil dari pekerjaan siswa 
3. Kegiatan penutup (15 menit ) 
a. Guru dan siswa bersama-sama membuat kesimpulan tentang materi yang 
sudah dipelajari hari itu 
b. Guru menjelaskan kegiatan yang akan dilaksanakan pada pertemuan 
berikutnya. 
c. Guru menutup pelajaran dengan salam. 
 
PERTEMUAN KELIMA (POST-TEST) 
1. Kegiatan awal (15 menit) 
a. Guru mengkondisikan siswa agar mengikuti proses pembelajaran 
b. Guru membuka pelajaran dengan salam 
c. Guru mengecek kehadiran siswa 
d. Guru melakukan apersepsi dengan mengaitkan materi pertemuan 
sebelumnya. 
e. Guru menyampaikan tujuan pelajaran. 
f. Guru dan siswa mempersiapkan pelaksanaan field trip 
2. Kegiatan inti (60 menit) 
Mengamati  
a. Guru dan siswa mengujungi perpustakaan 
b. Siswa mengamati keadaan perpustakaan dengan bimbingan guru 
Mengeksplorasi 
a. Siswa menggali informasi penting tentang keadaan perpustakaan dengan 
bimbingan guru. 
b. Siswa mencatat informasi tentang keadaan perpustakaan berdasarkan yang 
sudah di tentukan oleh guru. 
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Mengasosiasi 
a. Guru dan siswa kembali ke dalam kelas 
b. Siswa menulis karangan deskripsi berdasarkan catatan yang sudah diamati 
di lapangan. 
c. Siswa menyusun teks deskripsi dengan bimbingan guru. 
d. Guru berperan sebagai narasumber dan fasilitator dalam menjawab 
pertanyaan-pertanyaan siswa yang mengalami kesulitan dalam menyusun 
teks deskripsi 
Mengkomunikasikan 
a. Guru memberikan umpan balik positif kepada keberhasilan siswa dalam 
mengerjakan tugas 
b. Guru mengumpulkan hasil dari pekerjaan siswa 
3. Kegiatan penutup (15 menit ) 
a. Guru dan siswa bersama-sama membuat kesimpulan tentang materi yang 
sudah dipelajari hari itu 
b. Guru menjelaskan kegiatan yang akan dilaksanakan pada pertemuan 
berikutnya. 
c. Guru menutup pelajaran dengan salam. 
H. Media dan sumber belajar 
1. Media  : handout 
2. Sumber belajar :  Buku paket Bahasa inggris untuk kelas X 
I. Penilaian 
1. Teknik   : Tertulis 
2. Bentuk   : Essay 
3. Aspek yang dinilai  : 
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a. Penilaian pengetahuan 
No. Indicator Score Explanation 
11.  Content  30 – 27 
 
26 – 22 
21 – 17 
 
16 –13 
EXCELLENT TO VERY GOOD: knowledgeable- 
substantive-etc. 
GOOD TO AVERAGE: some knowledge of 
subject – adequate range – etc. 
FAIR TO POOR: limited knowledge of subject- 
little substance – etc. 
VERY POOR: does not show knowledge of subject 
– non substantive – etc. 
 
12.  Organization  20 –18 
 
17 – 14 
13 – 10 
 
9 – 7 
EXCELLENT TO VERY GOOD: fluent 
expression – ideas clearly stated – etc. 
GOOD TO AVERAGE: somewhat choppy – 
loosely organized but main ideas stand out – etc. 
FAIR TO POOR: non fluent – ideas confused or 
disconnected – etc. 
VERY POOR: does not communicate – no 
organization – etc. 
13.  Vocabulary  20 – 18 
 
17 – 14 
 
13 – 14  
 
9 – 7  
EXCELLENT TO VERY GOOD: sophisticated 
range – effective word / idiom choice and usage – 
etc. 
GOOD TO AVERAGE: adequate range – 
occasional errors of word / idiom form, choice, 
usage but meaning not obscured. 
FAIR TO POOR: limited range – frequent errors of 
word / idiom form, choice, usage – etc. 
VERY POOR: essentially translation – little 
knowledge of English vocabulary. 
14.  Language 
use 
25 – 22  
 
21 – 19 
17 – 11 
 
10 – 5   
EXCELLENT TO VERY GOOD: effective 
complex constructions – etc.  
GOOD TO AVERAGE: effective but simple 
constructions – etc.  
FAIR TO POOR: major problems in simple/ 
complex constructions – etc.  
VERY POOR: virtually no mastery of sentence 
construction rules – etc.  
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15.  Mechanics  5 
 
4 
3 
 
2 
EXCELLENT TO VERY GOOD: demonstrates 
mastery of conventions – etc. 
GOOD TO AVERAGE: occasional errors of 
spelling, punctuation – etc. 
FAIR TO POOR: frequent errors of spelling 
punctuation, capitalization – etc. 
VERY POOR: no mastery of conventions – 
dominated by errors of spelling, punctuation, 
capitalization, paragraphing – etc.  
 
Sukoharjo, 2 Mei 2017 
 
Mengetahui, 
Guru pamong        Mahasiswa peneliti 
 
 
Heri Achmadi, M.Pd      Anjas Devita Mardanix 
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OF CONTROL CLASS 
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THE LESSON PLAN 
CONTROL  CLASS 
 
Satuan Pendidikan : MAN Sukoharjo 
Kelas / Semester : X/ 2 
Mata Pelajaran : Bahasa Inggris 
Tema   : Descriptive text 
Pertemuan ke : 3X pertemuan 
Alokasi waktu : 2x40 menit 
 
A. Kompetensi Inti 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, 
konseptual, prosedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah. 
KI 4 : Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, dan mampu menggunakan metoda sesuai 
kaidah keilmuan. 
 
B. Kompetensi Dasar 
3.4  Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa 
teks deskriptif lisan dan tulis dengan memberi dan meminta informasi 
terkait tempat wisata dan bangunan bersejarah terkenal, pendek dan 
sederhana, sesuai dengan konteks penggunaannya. 
4.4 Teks Descriptive 
4.4.1 menangkap makna secara kontekstual terkait fungsi sosial, struktur teks, 
dan unsur kebahasaan teks deskriptif, lisan dan tulis, pendek dan 
sederhana terkait tempat wisata dan bangunan bersejarah terkenal. 
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4.4.2 menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, terkait 
tempat wisata dan bangunan bersejarah terkenal, dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur kebahasaan, secara benar dan 
sesuai konteks. 
C. Indikator 
1. Menentukan struktur, fungsi social dan unsur kebahasaan dalam teks yang 
mendeskripsikan tentang tempat. 
2. Menangkap makna teks lisan dan tulis bentuk descriptive tentang tempat. 
3. Mampu menyusun teks descriptive tentang tempat. 
 
D. Tujuan Pembelajaran 
Siswa diharapkan mampu: 
1. Mengidentifikasi fungsi social, struktur teks dan unsur kebahasaan dalam 
teks yang mendeskripsikan tentang tempat. 
2. Merespon makna dalam teks descriptive baik secara lisan ataupun tulis dan 
sederhana tentang tempat. 
3. Mampu menyusun teks descriptive tentang tempat. 
 
E. Materi  Pembelajaran 
1. Definition of descriptive text 
Descriptive text is a kind of text to describe something, someone or place. 
The purpose is to describe and reveal a particular person, place or thing. 
2. Structure of descriptive text  
a. Identification: in this part introduces to the subject of the description. 
b. Description: in this part gives details of the characteristic features of the 
subject. It may describe parts, qualities, characteristics, size, physical 
appearance, ability, habit, daily life, etc. 
3. Language feature 
a. Focus on one specific object 
b. Simple present tense 
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Pattern: 
Verbal  
(+) S + V1 
(+) S + V1 + s/es 
(-) S + do + not +V1 
(-) S + does + not +V1 
Nominal 
(+) S + to be + noun adjective/adverb 
(-) S + to be + not + noun adjective/adverb 
c. Use noun 
d. Use kinds of adjective 
Size, quality, color, origin, and substance. 
e. Use active verb 
 
F. Example of descriptive text 
Parangtritis beach 
Parangtritis is the famous beach in Jogjakarta. It is located in the south 
of the province. Many people come to this place every holiday. People from 
other city will come to this beach when they are visiting Jogjakarta. 
If you go to parangtritis, you will see beach with big waves, that is 
why you must be careful when you swim in this place. You should not swim 
far to the sea. There are also some activities you can do in this beach. You 
can ride a horse. Or you want to try use a four-wheel motorcycle at the 
beach. But, my favorite activity in parangtritis is sitting on the small shop 
and drink coconut water while enjoy the view. 
G. Metode Pembelajaran 
1. Metode ceramah 
2. Diskusi 
3. Tanya jawab 
 
H. Proses pembelajaran 
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PERTEMUAN PERTAMA 
1. Pendahuluan  
a. Guru mengkondisikan siswa agar mengikuti proses pembelajaran 
b. Guru membuka pelajaran dengan salam 
c. Guru mengecek kehadiran siswa 
d. Guru melakukan apersepsi tentang pengertian deskripsi 
e. Guru menyampaikan tujuan pembelajaran. 
2. Kegiatan inti 
Mengamati  
a. Siswa mengamati materi yang ada di handout 
b. Siswa mengamati tentang contoh-contoh descriptive text 
c. Siswa belajar menemukan gagasan pokok, informasi rinci dan informasi 
tertentu dari teks. 
Menanya 
a. Siswa diberi kesempatan untuk bertanya mengenai materi tentang 
mendiskripsikan 
b. Siswa dapat bertanya jawab tentang gagasan pokok, informasi tertentu 
dari descriptive text. 
Mengesplorasi 
a. Siswa diminta membaca teks descriptive yang berjudul “Borobudur 
temple” 
b. Secara berkelompok siswa mengungkapkan gagasan pokok, informasi 
secara rinci dan menemukan social fungsion dari teks descriptive yang 
dibaca 
Mengasosiasi 
a. Guru mengulas materi kembali sambal memberikan topik masjid untuk 
siswa membuat essay. 
b. Siswa dengan guru mempraktikan cara membuat descriptive 
Mengkomunikasikan 
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a. Setiap kelompok membuat essay tentang mendescripsikan tentang  
Masjid  
b. Siswa mengumpulkan hasil pekerjaan mereka 
3. Kegiatan penutup 
a. Siswa dan guru menyimpulkan materi pembelajaran 
b. Guru menyampaikan tema pelajaran yang akan dipelajari di pertemuan 
selanjutnya. 
PERTEMUAN KEDUA 
1. Pendahuluan  
a. Guru mengkondisikan siswa agar mengikuti proses pembelajaran 
b. Guru membuka pelajaran dengan salam 
c. Guru mengecek kehadiran siswa 
d. Guru melakukan apersepsi tentang pengertian deskripsi 
e. Guru menyampaikan tujuan pembelajaran. 
2. Kegiatan inti 
Mengamati  
a. Siswa mengamati materi yang ada di handout 
b. Siswa mengamati tentang contoh descriptive text 
c. Siswa belajar menemukan gagasan pokok, informasi rinci dan informasi 
tertentu dari teks. 
Menanya 
a. Siswa diberi kesempatan untuk bertanya mengenai materi tentang 
mendiskripsikan 
b. Siswa dapat bertanya jawab tentang gagasan pokok, informasi tertentu 
dari descriptive text. 
Mengesplorasi 
a. guru menjelaskan materi tentang descriptive text. 
b. Siswa diminta membaca teks descriptive yang berjudul “My Garden” 
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c. Secara berkelompok siswa mengungkapkan gagasan pokok, informasi 
secara rinci dan menemukan social fungsion dari teks descriptive yang 
dibaca 
Mengasosiasi 
a. Guru mengulas materi kembali sambal memberikan topik lapangan 
sekolah untuk siswa membuat essay. 
b. Siswa dengan guru mempraktikan cara membuat descriptive. 
Mengkomunikasikan 
a. Setiap kelompok membuat essay tentang mendescripsikan tentang 
Lapangan Sekolah 
b. Siswa mengumpulkan hasil pekerjaan mereka 
3. Kegiatan penutup 
a. Siswa dan guru menyimpulkan materi pembelajaran 
b. Guru menyampaikan tema pelajaran yang akan dipelajari di pertemuan 
selanjutnya. 
PERTEMUAN KETIGA 
1. Pendahuluan  
a. Guru mengkondisikan siswa agar mengikuti proses pembelajaran 
b. Guru membuka pelajaran dengan salam 
c. Guru mengecek kehadiran siswa 
d. Guru melakukan apersepsi tentang pengertian deskripsi 
e. Guru menyampaikan tujuan pembelajaran. 
2. Kegiatan inti 
Mengamati  
a. Siswa mengamati materi yang ada di handout 
b. Siswa mengamati tentang contoh descriptive text 
c. Siswa belajar menemukan gagasan pokok, informasi rinci dan informasi 
tertentu dari teks. 
Menanya 
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a. Siswa diberi kesempatan untuk bertanya mengenai materi tentang 
mendiskripsikan. 
b. Siswa dapat bertanya jawab tentang gagasan pokok, informasi tertentu 
dari descriptive text. 
Mengesplorasi 
a. guru menjelaskan materi tentang descriptive text. 
b. Siswa diminta membaca teks descriptive yang berjudul “bedroom” 
c. Secara berkelompok siswa mengungkapkan gagasan pokok, informasi 
secara rinci dan menemukan social fungsion dari teks descriptive yang 
dibaca 
Mengasosiasi 
a. Guru mengulas materi kembali sambal memberikan topik green house 
yang ada di sekolah untuk siswa membuat essay. 
b. Siswa dengan guru mempraktikan cara membuat descriptive. 
Mengkomunikasikan 
a. Setiap kelompok membuat essay tentang mendescripsikan tentang green 
house yang ada di sekolah. 
b. Siswa mengumpulkan hasil pekerjaan mereka 
3. Kegiatan penutup 
a. Guru dan siswa bersama-sama membuat kesimpulan tentang materi yang 
sudah dipelajari hari itu 
b. Guru menjelaskan kegiatan yang akan dilaksanakan pada pertemuan 
berikutnya. 
c. Guru menutup pelajaran dengan salam. 
I. Media dan sumber belajar 
3. Media  : handout 
4. Sumber belajar :  Buku paket Bahasa inggris untuk kelas X 
J. Penilaian 
4. Teknik   : Tertulis 
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5. Bentuk   : Essay 
6. Aspek yang dinilai  : 
b. Penilaian pengetahuan 
 
No. Indicator Score Explanation 
16.  Content  30 – 27 
 
26 – 22 
21 – 17 
 
16 –13 
EXCELLENT TO VERY GOOD: knowledgeable- 
substantive-etc. 
GOOD TO AVERAGE: some knowledge of 
subject – adequate range – etc. 
FAIR TO POOR: limited knowledge of subject- 
little substance – etc. 
VERY POOR: does not show knowledge of subject 
– non substantive – etc. 
 
17.  Organization  20 –18 
 
17 – 14 
13 – 10 
 
9 – 7 
EXCELLENT TO VERY GOOD: fluent 
expression – ideas clearly stated – etc. 
GOOD TO AVERAGE: somewhat choppy – 
loosely organized but main ideas stand out – etc. 
FAIR TO POOR: non fluent – ideas confused or 
disconnected – etc. 
VERY POOR: does not communicate – no 
organization – etc. 
18.  Vocabulary  20 – 18 
 
17 – 14 
 
13 – 14  
 
9 – 7  
EXCELLENT TO VERY GOOD: sophisticated 
range – effective word / idiom choice and usage – 
etc. 
GOOD TO AVERAGE: adequate range – 
occasional errors of word / idiom form, choice, 
usage but meaning not obscured. 
FAIR TO POOR: limited range – frequent errors of 
word / idiom form, choice, usage – etc. 
VERY POOR: essentially translation – little 
knowledge of English vocabulary. 
19.  Language 
use 
25 – 22  
 
21 – 19 
17 – 11 
EXCELLENT TO VERY GOOD: effective 
complex constructions – etc.  
GOOD TO AVERAGE: effective but simple 
constructions – etc.  
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10 – 5   
FAIR TO POOR: major problems in simple/ 
complex constructions – etc.  
VERY POOR: virtually no mastery of sentence 
construction rules – etc.  
20.  Mechanics  5 
 
4 
3 
 
2 
EXCELLENT TO VERY GOOD: demonstrates 
mastery of conventions – etc. 
GOOD TO AVERAGE: occasional errors of 
spelling, punctuation – etc. 
FAIR TO POOR: frequent errors of spelling 
punctuation, capitalization – etc. 
VERY POOR: no mastery of conventions – 
dominated by errors of spelling, punctuation, 
capitalization, paragraphing – etc.  
 
Sukoharjo, 2 Mei 2017 
 
Mengetahui, 
Guru pamong        Mahasiswa peneliti 
 
 
Heri Achmadi, M.Pd      Anjas Devita Mardanix 
  
127 
 
 
 
 
 
 
 
 
 
 
 
INSTRUCTION PRE-TEST OF 
EXPERIMENTAL CLASS 
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Writing Task Instruction 
Pre Test Experimental Class 
The instruction for the writing test is: 
1. Please make a descriptive text which consists 8-16 sentences and the theme is 
“my school”! 
2. Make a descriptive text with paragraphs of identification and description. 
3. Work individually. 
4. Your essay will be evaluated based on the content, organization, vocabulary, 
language use or grammar, and mechanics! 
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INSTUCTION POST-TEST 
OF EXPERIMENTAL CLASS 
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Writing Task Instruction 
Post-Test Experimental Class 
Name  :  
No / class : 
1. Visit a place you want to describe. Take some notes of what you can see, hear, 
and touch. Collect as much information as possible about the place. Write 
them in the table provided. 
The name of the place: LIBRARY 
 
See Hear Touch 
 
 
 
 
  
 
2. Write the location / parts, the quality and the characteristic of the place that 
you visit in the table provided below. 
Location/part Quality Characteristic 
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3. Write a descriptive text using the information you have gathered which 
consists 8-16 sentences. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Title  
 
 
Description 
 
 
Identification 
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INSTRUCTION PRE-TEST  
OF CONTROL CLASS 
 
 
 
 
 
 
 
Writing Task Instruction 
Pre Test Control Class 
The instruction for the writing test is: 
1. Please make a descriptive text which consists 8-16 sentences and the theme is 
“my school”! 
2. Make a descriptive text with paragraphs of identification and description. 
3. Work individually. 
4. Your essay will be evaluated based on the content, organization, vocabulary, 
language use or grammar, and mechanics! 
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INSTRUCTION POST-TEST 
 OF CONTROL CLASS 
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Writing Task Instruction 
Post Test Control Class 
The instruction for the writing test is: 
1. Please make a descriptive text which consists 8-16 sentences and the theme is 
“library”! 
2. Make a descriptive text with paragraphs of identification and description. 
3. Work individually. 
4. Your essay will be evaluated based on the content, organization, vocabulary, 
language use or grammar, and mechanics! 
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Frequency Distribution of 
Experimental Class. 
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Frequency Distribution of Descriptive Text Pre-Test of Students in 
Experimental Class. 
Pre-test experimental 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 52 1 4.0 4.0 4.0 
54 1 4.0 4.0 8.0 
55 2 8.0 8.0 16.0 
56 1 4.0 4.0 20.0 
57 2 8.0 8.0 28.0 
58 2 8.0 8.0 36.0 
60 1 4.0 4.0 40.0 
62 1 4.0 4.0 44.0 
63 2 8.0 8.0 52.0 
65 2 8.0 8.0 60.0 
66 3 12.0 12.0 72.0 
67 2 8.0 8.0 80.0 
68 2 8.0 8.0 88.0 
69 2 8.0 8.0 96.0 
70 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
 
Frequency Distribution of Descriptive Text Post-Test of Students in 
Experimental Class. 
Post-test experimental 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 63 1 4.0 4.0 4.0 
67 2 8.0 8.0 12.0 
70 2 8.0 8.0 20.0 
71 1 4.0 4.0 24.0 
72 1 4.0 4.0 28.0 
73 1 4.0 4.0 32.0 
74 2 8.0 8.0 40.0 
76 2 8.0 8.0 48.0 
77 1 4.0 4.0 52.0 
78 3 12.0 12.0 64.0 
79 4 16.0 16.0 80.0 
80 2 8.0 8.0 88.0 
82 3 12.0 12.0 100.0 
Total 25 100.0 100.0  
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Frequency Distribution  
Of Control Class. 
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Frequency Distribution of Descriptive Text Pre-Test of Students in 
Control Class. 
Pre-test control 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 52 3 12.0 12.0 12.0 
53 1 4.0 4.0 16.0 
54 1 4.0 4.0 20.0 
55 3 12.0 12.0 32.0 
57 3 12.0 12.0 44.0 
59 2 8.0 8.0 52.0 
60 1 4.0 4.0 56.0 
61 1 4.0 4.0 60.0 
62 1 4.0 4.0 64.0 
65 1 4.0 4.0 68.0 
66 2 8.0 8.0 76.0 
68 2 8.0 8.0 84.0 
69 3 12.0 12.0 96.0 
70 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
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Frequency Distribution of Descriptive Text Post-Test of Students 
in Control Class. 
 
Post-test control 
 Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 53 1 4.0 4.0 4.0 
56 2 8.0 8.0 12.0 
57 1 4.0 4.0 16.0 
62 1 4.0 4.0 20.0 
65 2 8.0 8.0 28.0 
66 1 4.0 4.0 32.0 
67 3 12.0 12.0 44.0 
68 1 4.0 4.0 48.0 
69 1 4.0 4.0 52.0 
70 5 20.0 20.0 72.0 
71 1 4.0 4.0 76.0 
72 1 4.0 4.0 80.0 
74 3 12.0 12.0 92.0 
75 1 4.0 4.0 96.0 
76 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
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Histogram  
of Experimental Class. 
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Histogram of Pre-Test Descriptive Text Score in Experimental Class. 
 
Histogram of Post-Test Descriptive Text Score in Experimental Class. 
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Histogram of Control Class 
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Histogram of Pre-Test Descriptive Text Score in Control Class 
 
 
Histogram of Post-Test Descriptive Text Score in Control Class 
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THE RESULT OF TEST 
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Readability of Test Items 
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Nama : 
Kelas : 
 
A. Isilah pertanyaan dibawah ini dengan memberikan tanda (√ ) pada kolom 
“Ya” atau “Tidak” dengan jujur! 
 
No Pertanyaan Respon 
Ya Tidak 
1.  Apakah anda paham dengan instruksi tes writing tersebut dengan 
jelas? 
  
2.  Apakah jenis teks yang akan ditugaskan dituliskan dengan jelas?   
3.  Apakah indicator penilaian yang akan dinilai dituliskan dengan 
jelas? 
  
4.  Apakah kriteria struktur paragraf yang akan diujikan dituliskan 
dengan jelas? 
  
5.  Apakah  tema yang diberikan menarik?   
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Picture 1. The researcher explains about material descriptive text in experimental 
class 
 
 
 
Picture 2. Students discussion Field trip method in School yard. 
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Picture 3. The researcher explains about material descriptive text in control class. 
 
 
 
Picture 4. Group discussion in control class. 
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Picture 5. Field trip in mosque of school. 
 
 
 
Picture 6. Students writes note in paper while field trip in mosque. 
 
 
172 
 
 
 
Picture 7. Students do the task after field trip from green house of school 
(experimental class). 
 
 
Picture 8. Students do the task (control class). 
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Picture 9. Experimental class 
 
 
 
Picture 10. Control class 
 
 
 
